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1. Introduction

BACKGROUND

It is not only since 2015 that Europe has be-
come a central destination for migrants and ref-
ugees worldwide. Sweden, Germany and Aus-
tria are the main target countries for many re-
cently immigrated people from conflict and war
zones. These three countries have recorded
high numbers of asylum seekers in the last
years. Teachers have come to Europe as well.
The possibility of having their qualifications
acknowledged in the host country vary accord-
ing to the respective national migration policy
and the structures of teacher education, but
most of them are not able to work as teachers
in the host country.

PARTNERSHIP PREPARATIONS

After an international workshop at the Univer-
sity of Cologne in September 2017, the univer-
sities of Stockholm, Vienna and Cologne decided

to continue the cooperation of the programmes
for (recently) immigrated and refugee teachers.
A follow-up meeting took place in Stockholm in
January 2018, which was also attended by the
University of Education Weingarten. At this
meeting, good practices were presented, previ-
ous research results were shared, and theoreti-
cal and administrative issues related to pro-
grammes for immigrant teachers at universities
were discussed.

The collaboration resulted in a joint application
for foundation from ERASMUS+ in the spring of
2018. The application was approved and the
ERASMUS+-project Requalification of (recently)
immigrated and refugee teachers in Europe pro-
ject was started in September 2018 with a
meeting in Vienna.

PROJECT PARTNERS

The European partnership R/EQUAL was
founded as a cooperation of four partner univer-
sities in Germany, Austria and Sweden that offer
programmes for (recently) immigrated and ref-
ugee teachers: the University of Cologne (coor-
dinator), the University of Vienna, the Stock-
holm University and the University of Education
Weingarten.

With regard to the different national and state-
specific regulations for the professional re-en-
try of internationally trained teachers (for more
information see 101), the cooperation enabled
the exchange and discussion of the respective
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experiences in the partner programmes. To-
gether, the participants’ developed materials
were for other universities in Europe that (would
like to) offer corresponding education for further
education of teachers with a foreign qualifica-
tion.

The partners in RZEQUAL have different levels
of experience in the further education of (re-
cently) immigrated and refugee teachers:
Stockholm University, as coordinator of a na-
tional network of six Higher Education Institu-
tions in Sweden, already has more than ten
years of experience with corresponding further
qualification measures®. At the Universities of
Vienna and Cologne, the programmes for refu-
gee teachers started in 2018. The University of
Teacher Education Weingarten offered the first
course of the /GEL programme (Integration of
refugee teachers in the teacher training) with
the beginning of R/EQUAL in Spring 2019.

! In the following, participants is used as a generic term
for the internationally trained teachers who participate in
programmes or are enrolled as students in so-called
bridging programmes.

In addition to the different durations of experi-
ence, the four RZEQUAL partners also contribute
different professional backgrounds, from the
fields of adult education, inclusive and intercul-
tural education and school pedagogy with a
special focus on social inequalities, which were
perceived as a great enrichment for joint scien-
tific elaboration of the project contents.

In addition to the four project partners, associ-
ated partnerships were established with the Mi-
grant Teacher Project at the Marino Institute of
Education Dublin in Ireland as well as the Insti-
tute for Educational Sciences at the University
of Basel, Switzerland in the course of the coop-
eration. Through the R/EQUAL partnership, net-
working with other institutions that provide ser-
vices for migrant teachers was also promoted;
the exchange of experiences in a European as
well as global perspective was thereby sup-
ported.

2 The network is made up of the Swedish universities in
Stockholm, Linkdping, Umea, Malmd, Orebro and Gothen-
burg.

The diverse perspectives and expertise of the
contacts established during the project were
brought together at the International Online

Multiplier Event “Paths of Transition in Educa-

tion - Requalification of (Recently) Immigrated
and Refugee Teachers in Europe and Beyond” at
the end of the funding period in March 2021.

OBJECTIVES AND OUTPUT

R/EQUAL focuses on international networking
and the exchange of expertise in the field of
higher education activities related to (recently)
immigrated and refugee teachers in Europe.

The project supports existing (or planned) pro-
grammes for teachers to accompany their entry
into the education systems and the labour mar-
ket of the European host countries. Supporting
highly skilled migrants in Higher Education to
bring in their professional knowledge and expe-
rience as a teacher strengthens their social in-
clusion in European societies. The possibilities
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of acknowledgement of their qualification into
the country of immigration vary according to re-
spective national migration policies and the
structures of teacher education. R/EQUAL sup-
ports existing programmes by collaborating on
a European level. The collected expertise is im-
plemented in theoretical foundations as well as
practical material for running a programme in
the future and is provided for Higher Education
institutions in Europe.

The open-access material includes the Transna-
tional Framework (I01) with a comparative
analysis of the current situation of internation-
ally trained teachers; the Manual for Language
Learning (102) considering all language compe-
tencies existing in a multilingual learning setting
in Higher Education; the Tool Box (I03) of edu-
cational methods for working on the topic of
heterogeneity in school, considering the Euro-
pean anti-discrimination policy; a Digital Library
with references to scientific papers and studies
on teacher education and (re-)professionaliza-
tion (I04); as well as an Evaluation Report re-
garding the participatory approach chosen in
R/EQUAL and the partner programmes (I05).
The present Guideline (I06) includes all results

as well as further recommendations for setting
up set up a programme for (recently) immi-
grated and refugee teachers.

R/EQUAL is based on the intention to carry out
the project activities in cooperation with the
participants of the partner programs. Therefore,
the participants of the partner programmes
were involved in the development of the project
results. The evaluation of the participatory ap-
proach was evaluated within the project.

IMPACT

The R/EQUAL project has had an impact on the
competences of staff and teachers within the
partner programmes and has aimed to support
the professional and social inclusion of migrant
and refugee teachers. In R/EQUAL, the net-
working of participants as well as teachers was
made possible and the (recently) immigrated
and refugee teachers were involved in the work
carried out in RZEQUAL. In addition, the partici-
pants in the programmes that offer internships,
as part of the school reality, can challenge many
existing notions of normality of a teacher in
Austria, Germany and Sweden and therefore
also set impulses in the cooperation schools.

COVID -19

In the beginning of 2020, the world was hit by
COVID -19. The pandemic has of course affected
the way of working within the final phases of
the project. Project meetings, MEs and other ac-
tivities have been replaced with digital meet-
ings. The work within the project has been able
to progress thanks to each partner's access to
digital equipment.

THANK YOU

The ERASMUS+ funding line for Strategic Part-
nerships in Higher Education (KA203) has given
the R/EQUAL partners the opportunity to stabi-
lise the cooperation of the four partner univer-
sities and to enable a sustainable and produc-
tive cooperation with the help of the financial
support from the European Union. The partners
in the R/EQUAL project would like to take this
opportunity to thank explicitly the European Un-
ion for the financial support within the frame-
work of ERASMUS+.
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Furthermore, the cooperation partners would
like to say thank you to the German Academic
Exchange Service, which accompanied the
R/EQUAL project as the national agency. Special
mention should be made of the very good sup-
port during the worldwide COVID-19 pandemic,
which led to adjustments in the implementation
of the international cooperation in the second
half of the project period.

The R/EQUAL partner projects would also like to
thank their own universities, the University of
Cologne, the University of Vienna, Stockholm
University and the University of Education
Weingarten. Within the framework of the stra-
tegic partnership, the partner programmes
were able to work closely on the services of-
fered to (recently) immigrated and refugee
teachers. This work was accompanied by the
administrative support of the universities,
which was provided in particular at the coordi-
nating university, the University of Cologne, by
the Department of International Research
Funding.

Last but not least, the R/EQUAL consortium
would like to thank the colleagues who re-
viewed the publication and thus enriched the
discussions within R/EQUAL as critical friends,
namely Fabio Dovigo (Danish School of Educa-
tion, Aarhaus, Denmark), Ken Cruickshank (Uni-
versity of Sydney, Australia), Tim Wolfgarten
(RWTH Aachen, Germany) and Rory Mc Daid
(Marino Institute for Education Dublin, Ireland).
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2. Participatory Approach

2.1. General Information

Participatory research has been widespread in
the social sciences since the 1970s. It was es-
tablished as a critical reaction to the empirical-
analytical and quantitative methods of scientific
practice that had prevailed until then.

For example, it has a long history in health re-
search (Cornwall/Jewkes 1995) and disability
studies (Nind/Vinha 2014) but can also be found
within the context of research with refugees (El-
lis et al. 2007). "Participatory research as a so-
cial science approach understands research as a
process in which different actors conduct re-
search on an equal footing” (Hartung, Wihofszky
& Wright 2020, 2)3.

3 All quotations other than English have been translated in
English by the authors.

Based on such an assumption, research and the
generation of knowledge no longer appear as
the privilege “of scientists, but as a co-produc-
tion of all researchers involved” (ibid.), who bring
in different "stocks of knowledge and experi-
ence" (ibid.). The primary goal is to involve in re-
search processes those people whose lives are
“directly affected by the content and results of
research” (ibid.).

In this respect, it should be emphasised that the
aim is not to “gain new insights” (ibid.) that are
(and remain) merely theoretical. Rather, the aim
is to develop practical approaches and imple-
mentations; therefore, the central focus is on
identifying discriminatory and/or disadvanta-
geous aspects influencing/affecting the reality
of life of a target group, “understanding them

and [also] changing them” (von Unger 2014, 1).
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2.2. Implementation into the partner

programmes

R/EQUAL has a participatory approach; from the
very beginning, the appreciation of all partici-
pants played a central role and formed the basis
for planning and taking all steps of the coopera-
tion project. Regarding the implementation of
the participatory approach within the partner
programmes, it can be stated that the experi-
ences with this approach, so far, have been very
different. Nevertheless, the partner pro-
grammes have agreed upon and shared the
common goals of working together in RZEQUAL
with the participants of the partner pro-
grammes and developing materials for universi-
ties. On the other hand, this process should sup-
port a participatory orientation of the partner
programmes themselves and make them as
participatory as possible (further information in
105).

2.3. Feedback by the participants

In summary, it can be noted that within the re-
spective programmes as well as within the pro-
ject R/EQUAL, there was a constant attempt to
strengthen participation (see 105). The partici-
pants/alumni reported that they generally per-
ceived an increase in participation opportunities
as the programmes progressed (this statement
also applies to R/EQUAL).

The majority of the people felt adequately in-
formed about the goals, contents and the or-
ganisational aspects of the programmes; fur-
thermore, the basic feeling prevailed that they
could contribute with their individual concerns
and get into contact with each other in the
sense of an open, non-hierarchical atmosphere.
Although the participants/alumni would like to
have been involved in content-related and or-
ganisational issues from the very beginning,
they also pointed out that the respective pro-
grammes also require a structure and specifica-
tions regarding the scope, and that certain as-
pects were therefore predefined. With regard to
R/EQUAL, the interviewees (especially those
who regularly participated in research activities

and related meetings) claim to have been ade-
quately involved in decision-making processes;
however, the main focus on the English lan-
guage can be seen as a barrier, as this indirectly
made access to participation opportunities
more difficult for some people. This is reflected
upon critically within the project. The results of
the valuable feedback from participants/alumni
collected in the evaluation (I05) can be used as
an incentive for a deeper conversation about the
opportunities and challenges of different as-
pects as well as structures of the programmes
and of R/EQUAL.

The R/EQUAL consortium would like to thank all
people involved, especially the participants and
alumni of the R/EQUAL partner programmes at
the University of Cologne, the University of Vi-
enna, the University of Stockholm and the Uni-
versity of Education Weingarten for their com-
mitment and feedback in R/EQUAL.
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3. About the Intellectual Outputs (10)

3.1 Transnational Framework (101)

- see R/EQUAL website, R/EQUAL Transna-
tional Framework, Intellectual Output 1

3.1.1 Central Idea

The product of 101 is a literature and policy anal-
ysis of the current situation of (recently) immi-
grated and refugee teachers and integration
measures” taken on the national and European
level. Led by the University of Vienna, all part-
ners involved worked on mapping the adminis-
trative conditions for (recently) immigrated and
refugee teachers to be able to contribute to and
re-enter into the school system of their host
country. Based on the assumption of different

“ The term '‘integration’ has been chosen intentionally.
From a critical perspective, it can be noted that this often
involves integrative rather than inclusive structures.

national and regional conditions of the partici-
pating programmes, the resulting document
provides an overview of the implementation
and status of the respective programmes in Vi-
enna, Cologne, Weingarten and Stockholm. By
comparing the situation in the three countries
(Austria, Germany and Sweden), options and
limitations have been discussed, recommenda-
tions for the improvement of the access for (re-
cently) immigrated and refugee teachers have
been given in an analysis report. The (main) pur-
pose of the research was to highlight the (prof-
itable) importance of international networking
and the exchange of expertise in the field of
Higher Education activities concerning (recently)
immigrated and refugee teachers in Europe.

As R/EQUAL is a transnational cooperation pro-
ject that thrives on exchange, mutual enrich-
ment and reflection of the partner organisa-
tions, the intention was also to develop a guide-
line for future activities in the thematic context:
institutions and organisations that would like to
offer similar programmes gain valuable input
that can facilitate the initiation and planning of
new programmes at universities. However, the
framework can also be seen as a 'living’ docu-
ment that can be developed over time. As
R/EQUAL is based on a participatory approach,
it was a matter of concern to involve the partic-
ipants of the individual programmes as much as
possible.
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101 was divided into four main phases: Structur-
ing the Working Paper, Desk Research, Compi-
lation of Results and Feedback and Editing.

After arranging a final structure for the planned
document, the desk research started: the main
objective of the desk research was to provide
and ensure an overview of the current (national)
framework conditions in the European countries
regarding the training and employment of inter-
nationally trained teachers in the school system
(focus of the first part: curricula of the pro-
grammes, legal basis and national background;
second part: elaborated and developed on the
basis of a participative collaboration. The aim
was to look at the four programmes from the
perspective of the respective partici-
pants/alumni). Together, all people involved
thought about how the planned questionnaire
should be designed; more precisely, it was
about the methodological approach itself, the
method of qualitative interviews as well as the
analysis method. Finally, after several pro-
cessing and feedback loops, a questionnaire
with 15 questions was developed — with the
significant  participation of the partici-
pants/alumni — which focused on specific main

categories: organisation, content, internship,
current issues and population. A total of 5 inter-
view transcripts (evaluation in the sense of the
qualitative content analysis according to Mayr-
ing 2015) were produced, which were subse-
quently linked to the results of the desk re-
search document. After completion, 101 was re-
viewed for quality assurance purposes by two
experts outside the R/EQUAL consortium (Fabio
Dovigo, Professor at Aarhus University/Danish
School of Education in Denmark, and Ken
Cruickshank, Professor at University of Sydney).
Their feedback was discussed with all stake-
holders and incorporated into the final docu-

ment.

In conclusion, there are great differences be-
tween the school system of the country of origin
and the country of arrival but also between the
different host countries. The respective pro-
grammes can help to provide the necessary in-
formation here. Of minor importance are the in-
ternships offered, during which the teachers can
gain valuable experience in the immediate prac-
tical field of the country of arrival and can also
interact with other persons which can be im-

portant for their re-entry into the school sys-
tem. The subject of language generally also
plays an important role, both in terms of the in-
ternship and within the course itself — in both
cases it is about the fact that language skills are
necessary to start interactions, to establish and
maintain (social) contacts. One of the most con-
troversial topics for alumniis and was the future
perspective: since a re-entry into the school
sector is not guaranteed by the completion of a
programme, there are always fears related to
one’s future, specifically in relation to finding a
job and feelings of insecurity. This is a problem
that cannot be solved by the respective pro-
grammes (which is critically reflected), never-
theless, completing a programme can represent
avaluable step on the path to the (individual) re-
entry.
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3.1.2 Practical Experiences

|01 provides an overview of possible concrete
implementation(s) for organizations/institu-
tions planning to initiate similar programmes for
(recently) immigrated and refugee teachers.
However, the focus is not on providing a univer-
sal framework for action that formulates rec-
ipe-like instructions; rather, the resulting docu-
ment is intended to serve as an orientation that
motivates further reflection and adaptation to
the respective given framework conditions. The
content of the document pursues the goal, es-
pecially through the involvement of partici-
pants/alumni, to clarify that the needs, opin-
ions, and assessments of those people who are
to be supported in their life situation should be
the linchpin of any thought and action struc-
tures in order to be able to meet the needs of
the group of people at the centre as precisely as
possible. By comparing programmes in different
countries, it was also pointed out that there are
rarely homogeneous starting points. The devel-
opment and editing phase of 101 clearly showed
that the readiness for openness and flexibility in
the thematic context plays an important role.

This became particularly clear with regard to the
pursuit of a participatory approach. While in the
beginning the idea of a linear work and research
process tended to prevail, it quickly became ap-
parent over time that the pursuit of such a re-
search approach not only required constant ac-
tive participation from all involved actors, but

je

ire

"Critical View

on the
Programmes

"\@ % ,é%o
Ianguage
culture

Comparison of

Application

School Systems Process

rman

T porsian aﬂgij&e Elvjssian‘

© lyad Hasan

also the motivation to refrain from any idea of
rigid, pre-structured and/or entirely plannable
action structures. It was necessary to modify
plans, to adapt them, to rethink them, and to al-
ways reflexively incorporate emerging objec-
tions, inputs, etc. into the further procedure.
This was not only a specific challenge for the
project partners but also for the partici-
pants/alumni of the respective programmes
who had to get used to the situation as not eve-
ryone was used to being able to express his or
her opinion in a way that is possible within par-
ticipatory research models. In addition, the re-
search situation represented itself as a special
one in that participants/alumni took place in a
field of encounter that was unknown to many,
in which hierarchies were suddenly distributed
quite differently than usual. For this reason, it
can and should be emphasised once again that
the constant examination of the topic of power
and hierarchy structures is of indispensable ne-
cessity. It seemed and still seems just as im-
portant to allow reflection processes with re-
gard to one’s own person in order to counteract
the emergence of so-called blind spots — as far
as possible.
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3.1.3 Do's and Don'ts

Do's
*= Focus on the individual needs of the
group of people at the center, taking into
account the given framework conditions,
available resources, etc.
» Motivation and openness for dynamic
(research) events.

= Willingness to be guided by unexpected

situations; interest in (collective) further
development.

» Examination of possible ‘imbalances’ in
regard to hierarchy and power relations
within participatory research.

Don'ts

= Avoid a deficit orientation.
» Introduction of and/or adherence to rigid
structures, predetermined procedures.

» Lack of (ongoing) reflection processes.

10
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3.2 Manual for Language

Learning (102)

- see R/EQUAL website, RZEQUAL Manual for
Language Learning, Intellectual Output 2

3.2.1 Central Idea

Intellectual Output 2 (I02) is about teaching and
learning in multilingual environments with focus
on how, within continuing education (for people
with foreign education), one can better make
use of participants’ linguistic resources. Within
R/EQUAL different languages are considered an
important resource, both within Higher Educa-
tion but not least in the school, where the num-
ber of multilingual children is increasing. Using
and taking advantage of the participants’ lin-
guistic resources is also a way to increase their
participation, which is in line with the overall
participation perspective that permeates the
entire work of RZEQUAL.

102 is made up partly of a digital handbook with
concrete tips and partly of a theoretical back-
ground. Based on 102, institutions of Higher Ed-
ucation and other interested parties can receive
guidance on working methods and teaching

methods that can be useful in multilingual envi-
ronments.

102 is based on information and data collection
in the form of interviews with both lecturers,
participants and alumni from the different part-
ner programmes within R/EQUAL.

102 is made up of a digital handbook and a the-
oretical background. In the handbook, concrete
tips are given about how one can structure
teaching and learning in multilingual environ-
ments. Advantages and challenges from lec-
turer’ as well as participant’ perspectives are
highlighted. In the handbook there are defini-
tions of terms and concepts which are con-
nected to multilingualism and multilingual
teaching as well as short videos with both lec-
turers and participants with experiences and
thoughts about multilingual education.

The theoretical background within the frame-
work of 102 is divided into two parts:

Part A, gives an overview about the partner uni-
versity's language policy, the supplemental ed-
ucations’ respective language concepts and the
work methods and teaching methods with a fo-
cus on language.

Part B, builds on data collection and analysis
from interviews with lecturers and participants
and alumni from those different supplemental
educations with focus on teaching and learning
in multilingual environments.

102 was primary conceived for lecturers and
participants in programmes for (recently) immi-
grated teachers within Higher Education, but
the strategies and methods presented can also
be used favourably in other multilingual envi-
ronments such as in schools, preschools or
within second language teaching.

3.2.2 Practical Experiences

The results within 102 are divided up from the
lecturers’ and the participants’/alumni’ per-
spectives.

Teaching strategies relating to multilingual
teaching (lecturers’ and teachers’ perspectives)

= Openness for multilingualism — an open and
positive attitude towards those languages
which are spoken in the teaching group is an
important quality to have in multilingual
teaching. Encouraging the participants to use
all their linguistic resources to create better

11



conditions for the participants to show their
abilities.

Using bridge-building/bridging languages
(for example English). By using a language
that many understand, consensus and com-
mon understanding is created between par-
ticipants as well as between participants and
lecturers.

Using multilingual methods and translated
material. For example, form groups based on
language  for  groupwork,  translate
words/terms, texts or other teaching mate-
rials to different languages as well as use
tools like pictures, films and digital transla-
tion tools.

Forming multilingual teaching teams, in
which multilingual teachers can input addi-
tional perspectives and deeper understand-
ing of the teaching content.
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Advantages of multilingual teaching

(according to lecturers/ participants)

Experience of deeper understanding of
teaching content for the participants. By us-
ing all one's linguistic resources, language
barriers and misunderstandings can be, for
the most part, avoided.

A generally more positive outlook related to
heterogeneity, diversity and multilingualism
among both lecturers and participants.

Challenges with multilingual teaching

(according to lecturers/ participants)

Multilingual education is time-consuming.
Changing between different languages, to
translate and to use bridge-building lan-
guage takes time.

There is a risk that the content can be misin-
terpreted or misunderstood.

A negative attitude toward multilingualism in
which the attitude is that one prefers to use
the target language, instead of the mother
tongue, as much as possible, can exist
among lecturers and participants.

12
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Results referring to multilingual education

Manual Home  Methods and strategies
FROM A LECTURER’S PERSPECTIVE

EROM A PARTICIPANT PERSPECTIVE

(based on participant/ alumni perspective)

MULTILINGUAL TEACHING AND
LEARNING

"Different languages are like different people, so they allow
different perspectives on a topic."

resources to better understand the content Participant

= An ambivalence emerges with participants
and alumni between, on the one hand, using
the new language as much as possible and
on the other hand, using all of one’s linguistic

in the education. Some say that using the
target language as much as possible in-
creases integration and the chance to find
work, while others maintain that the multi-
lingual education strengthens the multicul-
tural identity and gives a feeling that earlier
experiences are appreciated.

* The fact that some teachers are multilingual

highlights an advantage in, for example, the = Among those multilingual study strategies » Using multilingual material, such as bilingual

meeting of students, where they can serve
as a role model to show that multilingualism
is something valuable. It also emerges that a
multilingual teacher through his linguistic re-
sources can strengthen his teaching identity
and be an asset during practice in the meet-
ing of students and parents as well as when
they seek employment.

and methods which emerge are, among
other things, the strategy that with text pro-
duction, first write in the mother tongue or a
bridge-building language, and then translate
it to the target language.

Another strategy is that in connection with
reading texts, use several languages at the
same time in which parts of a text, certain
terms and phrases, are translated.

books or films with subtitles.
Using a bridge-building language.

Using those digital translating tools which
are available.

13
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3.2.3 Do's and Don'ts

Do's:

Have a positive attitude and an openness
towards those linguistic resources there
are in different teaching contexts and
learning situations.

Be flexible and think creatively when it
comes to the usage of different linguistic
resources.

Take advantage of the digital multilingual
resources that there are available.

As alecturer, release control and dare to let
different languages take place even if you
do not always understand what is said.

As a participant, release control and dare to
benefit from and use those linguistic re-
sources you find best for different learning
situations.

Don'ts:

Do not stick to only one language study- or
learning strategy either as a student or a
teacher.

Do not deny or forget those linguistic re-
sources you have.

Do not rank different languages (try to

avoid ranking different languages).

14
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3.3 Method-Toolbox (103)

- see R/EQUAL website, RZEQUAL Method-
Toolbox, Intellectual Output 3

3.3.1 Central Idea

The Method-Toolbox is designed to support
Higher Education Institutions. It is based on the
assumption that lack of reflexivity in dealing
with (the discourse on) heterogeneity and the
persistence of social inequalities are central
problems in European school systems (OECD
2010).

The Method-Toolbox aims to provide the oppor-
tunity to talk about existing pre-concepts and
reflect on (experiences related to) stereotypes
and prejudices as well as structural and institu-
tional injustice based on the differentiation of
social groups in Higher Education. In line with
the European anti-discrimination policy (EU di-
rectives 2000/43/EC, 2000/78/EC,
2006/54/EC, 2004/113/EC, directive proposal
COM, 2008, 462)

Method Toolbox ,Heterogeneity in schools in Europe *

Participatory Approach

Contribution of
individual associations

Information on
Topic & Content

Presentation of Results &
Final Reflection

Teaching & Learning Methods

Impulse Questions
Advance Organiser
Sociometry
Play the Dice

Show Movie Clip
Questionnaire on Heterogeneity
Situation Analysis Method
Cognitive Apprenticeship

Manifest and Plan of Action
Online Questionnaire
Feedback/Sum-up
Poster Gallery Walk

Comparative analysis/
Contribution of own
information or texts

Reflection on the whole learning
Process/Individual feedback &
ideas on the overall structure
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Inclusive education, equal opportunities and
anti-discrimination are central, but so far
unachieved goals within European Union policy.
Further programmes for internationally trained
teachers should also address these fundamen-
tal issues of teacher education.

The Method-Toolbox is a collection of teaching
and learning methods that have been used and
tested in the RZEQUAL partner programmes for
(recently) immigrated and refugee teachers in
Higher Education on the topic of heterogeneity
in schools. It contains teaching and learning
methods that are adapted for these pro-
grammes, focusing on how to prepare interna-
tionally trained teachers to deal with the exist-
ing (discourse on) heterogeneity in school,
based on a “discrimination-critical and differ-
ence-friendly” (Heinemann & Mecheril 2018,
259) perspective. Furthermore, these methods
are also highly relevant as a support tool for lec-
turers in Higher Education in general.

Heterogeneity in schools as well as in teacher
training is central in Germany, Austria and Swe-
den. For example, the Swedish Curriculum for
the compulsory school, preschool class and
school-age educare (2011/2018) stresses the

importance to “appreciate the values inherent in
cultural diversity” (ibid. 5). Concerning Germany,
Budde (2017) points out: “In recent years the
school system has undergone a reorientation
towards heterogeneity. For a long time, school
was regarded primarily as a homogenising insti-
tution” (ibid., 14-15). With reference to Austria,
authors of the most recent version of the (Aus-
trian) National Education Report state that deal-
ing (adequately) with heterogeneity and diver-
sity "against the backdrop of ongoing societal
changes is a central challenge at all levels of the
school and education system” (Eder et al. 2019,
539).

HETEROGENEITY

EVERYONE 15 DIFFERENT
EVEN 10§

gb,, = o ’

With regard to an authentic inclusive school,
there is a need for an attitude/stance "that is
not oriented towards downward selection, but
towards individualisation and the most compre-
hensive support possible" (ibid.).

Teaching and learning methods support struc-
turing learning situations. They need to be em-
bedded in an overall didactic concept and should
be adapted to the learning needs of the respec-
tive learning group.

© Nina Perino
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3.3.2 Practical Experiences a

In the Method-Toolbox, the 25 teaching and
learning methods are structured as a teaching
series of five learning phases that build up on
each other. Furthermore, the method collection
can also be used as an inspiration for single
methods to be used in programmes for (re-
cently) immigrated and refugee teachers. The
Method-Toolbox can be used for different pur-
poses:

* As a learning series on heterogeneity in
schools and universities, which can be used
along the five phases, with five methods to
choose from per phase.

* As a motivation for new teaching-learning
methods in teaching programmes for (re-
cently) immigrated and refugee teachers at
universities in Europe, in order to raise
awareness of heterogeneity, difference and
discrimination as well as the associated dis-
courses and to open up possibilities for ex-
changing one's own experiences.

= As an inspiration for a difference-sensitive

and discrimination-critical examination of
methods in Higher Education teaching in
general, by applying the reflection questions
applied to the methods to existing teaching
offers and encouraging teachers to examine
their own convictions and (hidden) stereo-
types.

The general information at the

beginning of each methodis useful to
clarify whether the method is suitable

for one's own concerns.

= A collection of methods that, in an adapted

form, can be used for work with children and
young people in schools.

As a suggestion for all extracurricular educa-
tional offers or adult education offers that
deal with social heterogeneity and social in-
justice.

Suggestions for
different ways of
implementation

(multilingual,

language-sensitive,

participatory as well
as in different
contexts) are given.

An unreflective usage of teaching-
For each learning methods to deal with
method, the heterogeneity, difference and sodal
objective and inequalities can lead toa
the procedure reinforcement of prejudices and
are described. stereotypes. The reflection tasks
are intended to counter this.
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3.3.3 Do’'s and Don'ts

The Method-Toolbox was developed to take
into account the experiences of internationally
trained teachers in Germany, Austria and Swe-
den who participate in in-service training pro-
grammes. Participants in the programmes re-
port that they have little previous experience of
the specifics and discourses of dealing with het-
erogeneity in the respective school systems
they enter through the programmes, e. g. the
European discourse on inclusive education. At
the same time, participants have experiences of
difference and discrimination in different na-
tional contexts. This includes their experiences
of discrimination and racism as migrants in Ger-
many, Austria and Sweden.

Do's:

Create a situation in which talking about
experiences of discrimination, insecurity,
lack of understanding etc. is possible in
order to include previous experiences
and pre-concepts.

Talk about the basics for a difference-
sensitive and discrimination-critical ped-
agogy and do not set the respective
dominant perspective of the country of
residence as unquestioned normality.
Create an atmosphere of trust in which
participants know that their criticism will
be received constructively and valued.
Information about the school system and

the teaching profession should be given,

which includes a professional adjust-
ment on the expectations of a teacher in
the respective country regarding hetero-
geneity and discrimination.

Don'ts:

Do not culturalise yourself or ignore it in
others. This applies to negatively cultural-
ising attributions, but also to positively in-

tended generalisations or (self-)culturali-

sation in which groups are culturally ho-
mogenised.

Do not ignore participants' individual ex-
periences of difference and/or discrimina-
tion. On this basis, reflect on any cultural-
ising of others and oneself that may occur.
Avoid not addressing the power hierar-
chies and dependencies of the framework
of such programmes. The gratitude of the
participants to take part in such a pro-
gramme and to get to know the respective
school system through practical experi-
ence can lead to criticism only being exer-
cised cautiously.
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3.4 Digital Library (104)

- see R/EQUAL website, R/EQUAL Digital Li-
brary, Intellectual Output 4

3.4.1 Central Idea

The Digital Library brings together the most im-
portant aspects of the discourse on teacher ed-
ucation regarding professionalisation and the
expectations of roles and competencies of
teachers in the countries as much as on the sit-
uation of migrated teachers in the European
countries and beyond.

Section 1

covers papers on

professionalisation and inte- that covers the

professionalisation  with  the partner countries

professionalisation

understood.

Section 2

Literature on

discourses on the role and

competencies of teachers in the

When a scientific basis is needed, the Digital Li-
brary offers a compendium of scientific papers,
which can serve as guidelines and orientation
for the development of (re-)qualification pro-
grammes in the future. Since institutions other
than universities might also be bringing out
such programmes, the Digital Library ensures
that people can be well informed not only about
practical requirements but also about the idea
of professionalisation for teaching in schools.

Section 3

R/EQUAL Interview- Study

Professionalisation in Germany,

Austria & Sweden

presents a study on expectations

and experiences of (recently)

national immigrated teachers who

currently participate or have been

participating in the (re-)-

how qualification programmes of the
been partners and where interviewed
in spring 2020 on how they
perceived the path of lateral
entry to teaching in the countries
of arrival, Austria, Germany and

Sweden.

The library also serves (recently) immigrated
teachers who attend running programmes to
deepen their knowledge on standards for
teacher professionalisation in the countries
they immigrated too.

To set up the Digital Library, the partners of the
consortium of R/EQUAL have reviewed the sci-
entific discourse and deduced essential topics
that are important for all who offer (re-)qualifi-
cation programmes. The Digital Library offers
several scientific papers published by other au-
thors and by the partners of the consortium
themselves reporting from the experiences in
the (re-)qualification programmes they run. It
also provides self-written summaries that allow
easy reading for an overall understanding of the
discourse. The Digital Library is divided into
three sections covering various topics that may
be of interest and addresses institutions that
develop (re-)qualification programmes or peo-
ple who attend (re-)qualification programmes
as well as all other people who are interested in
this special topic, e.g. students at university, col-
leagues or members of schools and school au-
thorities.
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3.4.2 Practical Experiences

With the constantly expanding knowledge on
questions relating to migration and the teaching
profession, the Digital Library represents a
snapshot of the state of scientific knowledge
with the articles offered. It can be understood as
a first path into the subject. While engaging into
the topic new papers should be researched ad-
ditionally.

This is different in the section of professionali-
sation (Section 1). Furthermore, papers are pre-
sented in the Digital Library. A central founda-
tion is laid out there, to which interested parties
can refer at any time, though the scientific dis-
course continues. However, the idea of a pro-
fessional teacher is based on the idea to accom-
pany every child in class in @ manner that best
supports the developmental needs and learning
interests of that child. To be able to do this,
teachers feature teaching autonomy and are ex-
pected to have a wide range of skills and to con-
stantly expand skills according to the latest
state of the art. This refers to subject
knowledge, didactics and educational sciences.

Interview Study

Interview Study

Interview Study on Experiences of the Programms’ Participants on

Integration into the Educational System

The above-mentioned understanding of profes-
sionalisation also takes into account that bio-
graphical moments influence the individual pro-
fessionalisation process of teachers. They can
have a lasting effect or clearly initiate profes-
sionalisation steps. The self-conducted study,
which is available in the Digital Library (section
3), shows that participants in programmes for
immigrated teachers are or must be willing to
fulfil the necessary qualification steps in order
to be able to work in their profession again. Be-
cause the participants have completed a univer-
sity degree in their country of

of origin and, in some cases, have many years of
professional experience, they are highly moti-
vated to return to the teaching profession.
Within the framework of the (re-)qualification
programmes, there is a surge in qualification.
The study shows that despite the triple burden
of family care work, employment and further
qualification, the self-image as a teacher and
the interest in the profession lead to a lively de-
bate about the expectations of teachers in dif-
ferent school systems.
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3.4.3 Do's and Don'ts

Do's

Teachers who take part in requalification
programmes appreciate being addressed
as teachers and not as students.
Lecturers in the requalification pro-
grammes should be aware that they teach
participants with appropriate professional
experience and get them involved in that
spirit.

Despite a scientific foundation on which
the topics in class are worked on, they
should be illustrated by the lecturers as
practically as possible, as the participants
consider this to be particularly important.

i

\
»
¥
¥

* In the methodological design of the teach-

ing, it is advisable to adaptively start with
the level of knowledge of the participants
and to take up their questions about how to
work successfully in the school system in
the country of arrival. This can be brought
out similar to an in-service training setting.

T TN
TP

It makes sense to use a variety of interac-
tive formats in class by which the partici-
pants can learn from each other, network
and bring in their interests and, moreover,
expand their repertoire of corresponding
forms.

If possible, the programmes should in-
clude extensive internship to get to know
the school system by intuition. This also
enables working on topics in a close inter-
connection of theoretical and practical
aspects of teaching.
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3.5 Evaluation (I05)

- see R/EQUAL website, R/EQUAL Evaluation,
Intellectual Output 5

3.5.1 Central Idea

R/EQUAL is based on a participatory approach.
As there is still quite little information on the
gains of such an approach, the need for further
empirical results is given. This Evaluationis are-
port of the participation of (recently) immigrated
and refugee teachers taking part in the
R/EQUAL partner programmes. It explores the
question of promising conditions and pathways
for participation as well as barriers in participa-
tive approaches in (re-)qualification pro-
grammes for teachers from abroad. The idea of
a participatory approach is not standard in (re-
)qualification programmes in Higher Education
and therefore, in the context of R/EQUAL, the
partner programmes were interested to see
how the participants themselves experience
and judge the opportunity for participation and
what ideas they have about possible (further)
participation.

The aim of the report is to provide feedback to
the R/EQUAL consortium as well as recommen-
dations for (planned) programmes for and with
(recently) immigrated and refugee teachers ac-
cording to the empirical results.

In order to analyse participation in the partner
programmes and in R/EQUAL, a mixed-meth-
ods design was chosen to collect the perspec-
tive of participants in the partner programmes
regarding their experiences and expectations.
For this purpose, the following data were col-

lected:

-

Group interviews with participants of the
four partner programmes and a qualitative
content analysis with inductive coding.
Online-questionnaire with closed and open
questions and descriptive statistical analy-
sis as well as a coding of the open ques-
tions.

Each R/EQUAL partner was asked to give
their perspective regarding the practice of
the participatory approach in the respective
programme as well as in the R/EQUAL co-
operation in a paper-based interview.

=37 1 88 00 | F..W"‘
IRR1 m !
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3.5.2 Practical Experiences

In the course of the study, five pathways to sup-
port participation emerged. The three path-
ways, Information and communication, networking
and language sensitivity and inclusion of multilin-
gualism, became especially apparentin the qual-
itative study. The quantitative study, in addition,
highlighted the need for participation to be an in-
tegral part of the programmes in respect to the
work emerging from participatory engagement
as well as the personal relevance of the content
strengthening participative effort. Especially,
when the five pathways are interrelated, prom-
ising support structure for participatory pro-
grammes can be developed. For example,
strong networks among participants can spread
important information precisely in different lan-
guages if there is enough time during the pro-
grammes provided for this purpose. The follow-
ing figure points out the interdependence of the
five pathways.

Personal
Relevance

Integral Part of
the Workload

Information and
Communication

Networking

Language
Sensitivity and
Multilingualism

23



r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Guideline

3.5.3 Do’'s and Don'ts

Do's

Make information accessible and establish
communication structures from the start.
Clearly highlight the opportunities and
benefits of participation at the beginning of
the programme.

The alumni of the programmes can take on
an important role, as they have already ex-
perienced the advantages of participation.
Especially with regard to the aspired em-
ployment as teachers in schools, they can
pass their experiences on to the incoming
participants.

Strengthen the networking between cur-
rent participants and alumni in addition to
a general networking between participants
and stakeholders.

Strengthen the opportunity for partici-

pants to influence the structures that af-
fect their personal learning paths.

The participants should be able to express
themselves as often as possible in the lan-

guage(s) of their choice. In general, it is im-

portant to take the multilingual setting into
account and develop language sensitive
structures.

Involve the participants as fully trained and
competent teachers who know well in
which contexts participation is helpful for
them and their further development as
teachers. Create an atmosphere where
they feel recognised as such.

Implement participation as an integral part
of the programmes. There is a great inter-
est in investing time. However, it is re-
stricted by private and professional time
constraints.

Therefore, enough time should be provided
in the programme itself for participation
and networking activities.

Don'ts

Caution is required when everything runs
according to the predefined plan in partici-
patory projects. Spaces for discussion and
counter-speech as well as criticism must
be created for all people involved. In imple-
mentation, one should not be too sure of

doing the right thing for others but should

always question one's own actions and lis-
ten to others.
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4. Closing Words

The last page of the RZEQUAL Guideline belongs
to the people who have contributed to
R/EQUAL. This includes the consortium, con-
sisting of two persons per project partner, and
the other colleagues at the partner universities,
who participated in the implementation of
R/EQUAL with great commitment and creative
ideas.

Due to the participatory approach that RZEQUAL
has taken, the participants in the partner pro-
grammes are mentioned at this point, some of
whom have contributed with great commitment
to the conception and implementation of the
project results as well as the multiplier events
and internal project meetings. The decision to
adopt a participatory approach in R/EQUAL pre-
sented some challenges for the project part-
ners, especially since some of the colleagues
were already well familiar with the approach,
whereas for others the implementation of a

participatory project was a new experience. The
participatory orientation of the project has
opened a transnational space of experience that
has led to intensive discussions and encounters.
Through the cooperation of the staff of the part-
ner programmes with the participants, the pos-
sibility of an exchange about one's own actions
in an international perspective was constantly
explored in the European cooperation. In the ac-
ademic cooperation, the different perspectives
and experiences of the participants were sys-
tematically taken up and analysed. This has sig-
nificantly enriched the work and research in
R/EQUAL.

Those involved in the production of the materi-
als in RZEQUAL were (in alphabetical order):

Narin Mohamad Ali, Ziad Alloush, Maher
Arshinak, Amr Atay, Abdullah Bakkar, Ahmed
Sukru Bal, Anki Bengtsson, Helén Bodstrom,
Lobsang Buchung, Ahmed Dabol Alsoos, Esther

Dam, Youssef Dershewi, Ariane Elshof, Gertrude
Etbon, Petr Frantik, Sherwan llias, Midya Issa,
Annika Kack, Katja Kansteiner, Nicolas Kieffer,
Roswitha Klepser, Gertraud Kremsner, Semra
Krieg, Arife Kog, Bekir Kocak, Tove Linné, Su-
sanna Malm, Larissa Mickwitz, Khadije Obeid,
Tina Obermayr, Camilla Pellech, Michelle Proyer,
Shukran Salman, Shyraz Shahoud, Jelena
Stanisi¢, Doha Tahlawi, Henrike Terhart, Sirmola
Touro, Davood Zeinlou.

requalification
of (recently)
immigrated
and refugee
teachersin
Europe

requal
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