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1. Introduction

The European R/EQUAL partner programmes for (recently) immigrated or refugee teachers offer
qualification for teachers who want to re-enter into the teaching profession in their country of arri-
val and have to complete supplementary studies in order to receive full recognition. These pro-
grammes are designed quite differently at the four locations with regard to the time frame, the
teaching obligations of the lecturers, the study topics and the follow-up offers. During the duration
of R/EQUAL the partner programmes have also undergone a process of development — some of the
changes motivated by the European collaboration itself and some regarding the respective regional
or national regulatory framework, political change and experiences that were made during this time.
Against the background of this professional experience and the importance of a high possible fit
between the offer and the users, the (re-)qualification programmes offer the possibility, albeit to
varying degrees, for the participants to take part in tasks related to the programme.

R/EQUAL is based on a participatory approach. As there is still quite little information on the gains
of such an approach (as examples of such still rare evaluation studies from other research contexts,
see: Leung et al. 2004; Bergmann et al. 2018), the need for further empirical results is given. This
Evaluation is a report of the participation of (recently) immigrated and refugee teachers taking part
in the R/EQUAL partner programmes. It explores the question of promising conditions and path-
ways for participation as well as barriers in participative approaches in re-qualification programmes
for teachers from abroad. The idea of a participatory approach is not standard in (re-)qualification
programmes in Higher Education and therefore, in the context of R/EQUAL, the partner pro-
grammes were interested to see how the participants themselves experience and judge the oppor-
tunity for participation and what ideas they have about possible (further) participation.

The aim of the report is to provide feedback to the R/EQUAL consortium as well as recommenda-
tions for (planned) programmes for and with (recently) immigrated and refugee teachers according
to the empirical results. In order to analyse participation in the partner programmes and in
R/EQUAL, a mixed-method-design was used to collect the participants perspective of the partner
programmes regarding their experiences of participating as well as what they would have wished
for in addition or instead. To do so, the following data was conducted:

= group interviews with participants of the four partner programmes and a qualitative content
analysis with inductive coding,

= online-questionnaire with closed and open questions and descriptive statistic analysis as
well as a coding of the open questions,

* inaddition each R/EQUAL partner was asked to give their perspective regarding the practice
of the participatory approach in the respective programme as well as in the R/EQUAL coop-
eration in a paper-based-interview.
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2. The participatory approach: a theoretical framework

Participation means taking part and thus being involved in decision-making. The starting point for
the goal of participation is usually the diagnosis of a lack of participation. Theoretical models of par-
ticipation often represent a processual development in the form of ladder or stage models, some of
which include stages of non-participation or preliminary stages of participation (Schroder 1995;
Blandow, Gintzel and Hansbauer 1999; Oser and Biedermann 2006; Brydon-Miller and Maguire
2009; Wright, von Unger and Block 2010). In R/EQUAL the stage model of participation proposed
by Wright, von Unger and Block (2010) was used as an orientation guide for the participatory ap-
proach of R/EQUAL (Proyer et al. 2019; Bodstrom et al. 2020):

9 Self-Organisation Beyond Participation

8  Decision-Making Authority

7 Partial Delegation of Decision-Making Authority Participation

6 Shared Decision-Making

5  Inclusion

4 Consultation Precursor to Participationl

3 Information

2 Instruction

MNon-Participation

1 Instrumentalisation

Figure 1: Stage model of participation (according to Wright, von Unger, Block 2010)

The stage model has also been used as the basis for the evaluation of the participatory approach of
R/EQUAL and will be described in the following (Proyer et al. 2019, 13):

= Stage 1 “Instrumentalisation” and stage 2 “Instruction” are not considered to be participa-
tive at all, and therefore, labelled as “Non-Participation”;

» Stage 3to 5 (3 “Information”, 4 "Consultation” and 5 “Inclusion”) are counted as pre-stages
to participation;

= Stage 6 “Shared Decision-Making”, 7 “Partial Delegation of Decision-Making Authority” and
8 "Decision-Making Authority” qualifies as participation;
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»= The last stage, 9 “Self-Organisation” can be a stage "Beyond Participation”. According to
von Unger (2014) participation starts from stage 6 upwards — considered that there are 9
stages in total, this is rather high. This stage level was built as a (self-)reflective tool for
participatory research and not as a way to either boast with a high stage of participation or
apologise for a low one. While one part in the research process can be highly participatory,
another one could be not at all as such. As the level of participation tends to be fluid and
modifiable, it has to be considered in several phases throughout the whole research pro-

cess.

Pathways and Barriers

As already extensively shown in the RZEQUAL Transnational Framework (Proyer et al. 2019) — used
as main reference for the following section —, R/EQUAL opted for a participatory approach (von Un-
ger 2014) for the whole project duration in order to give internationally trained teachers a voice. In
choosing a participatory approach for the project, participants or/and alumni of the five requalifica-
tion programmes get the opportunity to influence and decide on the project activities, participate in
decision-making and state their individuality within the process. The aim is to guarantee user--
friendly outcomes and designs of all outputs. However, the participatory approach was not used to
the same extent and in the same way in all partner programmes. Depending on their previous ex-
perience and the general conditions of the programmes, all partners have agreed to reflect and en-
rich their work with this approach.

Concerning the empirical research that took place in RZEQUAL, the participatory approach was used
in the Intellectual Outputs in different ways:

» For the transnational framework (for 01 see Proyer et al. 2019) participants and alumni
developed the interview questionnaire in a transnational process. The conducted interview
questionnaire was used by some participants to interview participants from other pro-
grammes. The analysis of the interview transcripts was done by the participatory research
group of staff and participants of the Viennese programme (for further research with refu-
gees see Ellis et al. 2007; Aden et al. 2019; Otten 2019).

* For the Manual of language learning in multilingual contexts (for 102 see Bodstrom et al.
2020) participants and alumni were part of the team preparing the google site with a special
focus on teaching and learning in multilingual contexts in higher education.

= For the Method-Toolbox on Heterogeneity in Schools as a topic for working together with
the participants in the requalification programmes, participants and alumni were part of the
participatory workshops where teaching and learning methods from the partner pro-
grammes were presented and tested (Terhart et al. 2020).

» Forthedigital library the participants and alumni were part of a participatory research work-
shop in which the interview data of the group interviews on the topic of professionalisation
held in all programmes were discussed (https://blog.hf.uni-koeln.de/immigrated-and-ref-

ugee-teachers-requal/digital-library/).
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According to Brydon-Miller (1997, 657), the participatory approach “refers both to research prac-
tices that create social change and, in the process, transform those participating in the research as
well as to a fundamental transformation of the field.” Key for participatory research is to explore
and further study the topic with experts in the field, (e.g. refugee teachers) as opposed to doing
research without involving them and consequently promoting empowerment by co-creating the
(research) environment. Adopting a participatory research process, the R/EQUAL partner pro-
grammes want to make sure that instead of reproducing colonial, hegemonic power structures by
implementing research about subjects, we do research with participants as experts on themselves
— which in the same way needs to be critically reflected according to a postcolonial perspective
(Castro Varela 2015; Mecheril & Rose 2012). Taking all characteristics of participatory research into
account, the project team found it a suitable approach for the questions of R/EQUAL.

The following is an overview of the experiences made in the RZEQUAL partner programmes with
the participatory approach in R/EQUAL.

3. The participatory approach in the partner programmes and in R/EQUAL:
Perspective of the programme coordination

3.1 Method for data collection

The following overview is based on paper-based interviews with the coordinator of each pro-
gramme. The coordinators have been asked the following questions:

= Which role does participation play in your programme?

» How importantis participation in your programme?

» What did you learn about participation through R/EQUAL?

* Would you say that R/EQUAL has made your programme more participatory?

= What difficulties have you encountered?

= Are there any recommendations how to solve them / how to deal with them?

= What are your tips for working with the participatory approach in requalification pro-
grammes with international teachers?

3.2 Results

3.2.1 Cologne

As one of the partner programmes of R/EQUAL, the principle of participation became an important
element of the programme for refugee teachers/LehrkraftePLUS at the University of Cologne.
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Within the given structure of the programme, various possibilities of participation have been con-
tinuously developed on different levels of the programme. The initial structure and time frame are
intended to provide orientation, which is particularly important at the beginning to give participants
confidence in coping with the new challenges and to be able to plan in advance. As the programme
proceeds, participants' perspectives are increasingly integrated into many parts of the programme,
from joint decisions on learning content in seminars at the beginning of the programme up to dis-
cussions on the overall structure, e.g. the length of the internships. This involvement is organised in
various formats, e.g. through joint meetings and discussion rounds, participatory teaching and
learning-methods and research workshops, personal consultations and formative evaluation com-

plementing the programme.

A participative perspective has become particularly important for the Cologne programme because
it recognises the recently immigrated teachers’ expertise in teaching and learning, who know their
own strengths, learning needs and interests best. The programme is primarily intended as a pro-
gramme which aims to provide targeted information about the new school system that the partic-
ipants require in order to develop their teaching skills. Nevertheless, not all ideas and innovations
recommended by the participants could be implemented. Mostly because there is a lack of time
and/or financial resources, e.g. the offer of more than one German course for teachers in a parallel
structure due to different levels of language proficiency. Nevertheless, it has to be noted that the
participants contributed some very concrete and good ideas regarding the programme. Some of
them also pointed out critical issues that are very important for improving the programme.

When using the participatory approach, it has to be taken into account that the idea of participation
requires time resources. One of the main difficulties noticed was the shortage of time of the partic-
ipants, who often had family responsibilities in addition to the many tasks in the programme. The
situation was further complicated by the fact that many participants had to cover quite long dis-
tances to get to university or also to the internship schools. Another obstacle was the requirement
to speak English within the R/EQUAL context. This meant that not all participants in the Cologne
programme were able to participate in RZEQUAL activities, while others participated quite fre-
quently. However, the participants who attended regularly also showed an increasing confidence
and self-confidence in participating in the research processes.

Based on the last years experiences, it became apparent that a high degree of flexibility in partici-
pation formats is particularly useful. This concerns, for example, flexibility in time planning, language
use, forms of interaction and research settings. For example, it appeared to be very fruitful to or-
ganise discussions and group interviews in smaller groups in which the participants had the oppor-
tunity to also speak their first languages. Some of the participants seemed to feel a bit insecure in
formulating constructive criticism precisely and appropriately in the German or English language,
while, in using their first language (mostly Arabic or Turkish), they felt more confident in expressing

their personal opinions.
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Especially in the context of a project using the participatory approach to work with refugee teachers,
it should continuously be remembered that communication is always situated within a certain
power and dependency structure. Within requalification programmes, participants receive certifi-
cates and support through the programmes to help them to re-enter the school system, and there-
fore some may fear that criticism may have negative side-effects. Thus, it is of great importance to
give the participants the certainty that ideas or critical remarks about the programme will not have
any negative consequences for them, but rather that they are valued as a commitment to the fur-
ther development of the programme. It is also important that the participants are given enough
space to exchange ideas with each other or with participants from other programmes so that they
can use the conversation to develop and formulate their opinions and suggestions for improvement.
On the staff side, there should be many different persons to contact and communication possibili-
ties, so that different participants can communicate in different ways with different lecturers, and
so that both participants who like to express themselves in large groups and those who prefer more
personal conversations can participate.

Overall, it became clear that a participatory approach to a programme for refugee teachers is a great
asset. As experts in learning settings, the participants had brought in many important topics and
strengthened their perspectives. At the same time, however, it must also be noted that the formal
framework of the programme itself, which included the decision for a participatory approach, could
not itself be questioned by the participants. Within the R/EQUAL context the opportunity to be able
to experience a participatory research setting was of greatimportance. Even though, RZEQUAL can-
not be called a fully participatory research project, rather a research project in which participatory
elements were successfully integrated.

3.2.2 Vienna

Starting with the inquiry about the role and importance of participation in the programme, it can be
noted that the level of participation was highly important. Nevertheless, it can always be questioned
how participation could have been an even bigger factor. The “participatory part” already started
with the potential participants before the programme began as attempts were made to develop the
whole process of initiating the programme together with the participants. The main problem was
that the framework of the programme was already set up to be carried out as a regular (non-par-
ticipatory) study programme, so the people involved ended up discussing only some specific topics
that could be changed or modulated within the given framework with the help of the participatory
group.

In the course of this, the academic researchers involved recognised that they were beyond “telling
people what to do” but were not close to a (full) participant autonomy in the research process. In
the participatory process through R/EQUAL it was possible to observe quite an advanced set of
skills in relation to the participatory research. Furthermore, it was also possible to gain a deeper
understanding of the main concerns in this kind of research, especially for the partner universities

involved that have had no previous experience with participatory research in the past. Looking back,
6
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it can be concluded that along the way all people involved came to a full understanding of the set-
backs of the research method, as it happened that sometimes they were prepared for possible bar-
riers but other times they had to rely on improvisation, which made the whole process more difficult.

From a retrospective view the whole process started with a very natural or kind of “naive” approach;
as the programme continued, it became evident that this left a lot of questions unanswered. The
participatory approach in RZEQUAL made the whole programme more participatory: the meetings
with the participants brought a lot of (profitable) content from the certificate course and vice versa.
A fusion of contents happened as the borders between the certificate course and the project
R/EQUAL got blurred, which turned out to be a big advantage, given that R/EQUAL had the oppor-
tunity to learn from the certificate course and — again — vice versa. To sum up, @ mutual exchange
and profitable enrichment at different levels was achieved. The exchange between different pro-
grammes (through R/EQUAL) made the participants more critical towards the programme and it
helped them to find new ways to organise between each other. It would certainly be interesting to
know what it would look like if there were only partners that are/were already experienced in par-
ticipatory research (e.g. universities from Australia or New Zealand). Possibly, the approach could
have gone even further with the help of this expertise using the participatory approach.

One of the major concerns was the power imbalance between the participants and the coordina-
tor/s involved in the programme and in the participatory group/research team. For this reason, care
has been taken to ensure a balance (as much as possible); for example, people involved in the or-
ganisation of the programme only attended every second or third meeting with the participatory
research crew. The other difficulty was the natural/naive approach that led to unanswered ques-
tions and loose ends. The organisational and administrative difficulties also play a big role in the
participatory research, since one needs a lot of resources — personal, structural, organisational and
financial, to keep updating and coordinating the whole process. It is also significant to consider the
importance of a personal willingness to conduct the research work in a participatory way; in addi-
tion, it is necessary to remain flexible and open-minded (to expect the unexpected, in a sense).

The shortage of a structured, strict plan forces one to be adaptable to change. In this context it is
essential to have some kind of a “backup plan” in case the imagined scenario does not play out and
to always remember that one is dealing and working with people that do have their personal lives,
individual challenges they have to face etc. Due to this, it is necessary to remember not to take the
potential setbacks, or rather detours, personally. The goals of participatory research in this field
should be set as if one was dealing with a person who lacks the time to continuously participate.
There should be an external display of acceptance of each and everyone's individual conditions and
circumstances, to really show the participants that any kind of input from their side is alright and
very welcome. In addition, it can be noted as a concise insight that one needs to be careful not to
(re-)produce or perpetrate more prejudices about the group/s of people one is working with and
that the constant (self-)reflection about one’s thoughts and behaviour in all the directions relative
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to the specific research area is absolutely necessary and can be seen as a never-ending integral part
of participatory research in general.

3.2.3 Stockholm

Bridging Programme

The Bridging programme in Stockholm, Sweden, started 2007, and is well established at six higher
institutions in Sweden. The government allocates financing for the programme annually. Before
studying within the Bridging programme, all students are offered study guidance about how their
studies are designed. The student has the opportunity to highlight additional qualifications that did
not emerge during the admission process to the programme. It can have influence over the pace of
study and in some cases also the length of the studies. The students in the Bridging programme
(and throughout the University) have the opportunity to evaluate every course they take at the end.
The evaluations are followed up and changes/developments in the course take place to increase
students' throughput and results.

Stockholm University has since 2016 more actively been working and aiming for transparent work-
ing methods and information in the Bridging programme. In 2018 the programme council for the
Bridging programme was established. The council is composed by members from various depart-
ments and office staff. The council also has a “studentombud” (student representative) who repre-
sents the students. The council has given rise to the exchange of information and discussions on
development needs within the programme. In the end of 2020, the council had a discussion how to
increase the students influence overall.

During their first semester in the Bridging programme the students has the opportunity to partici-
pate in a student-led SI-PASS (Supplemental Instruction-Peer Assisted Study Sessions)’. The SI-
sessions help students to succeed with selected, often introductory, difficult courses. The students
meet during the first semester in smaller study groups. The leader of the Sl-sessions is a more
experienced student who has taken the course previously, or a similar course, and acts as a role
model and guide, but not as a teacher.

The experience from many years of coordination of the Bridging programme shows that continuous
communication is of great importance. But also that the departments that provide courses in edu-
cation need resources to develop teaching methods for students who have experience as teachers
in other countries than Sweden. The coordination of the Bridging programme has changed its way
of thinking over time and demands more follow-ups where students' perspectives are made visible
—and R/EQUAL has been a push forward in that direction. Hopefully, it can lead to a student council
being linked to the coordination of the education to increase participatory approach even more.

1 See: https://www.si-pass.lu.se/en/about-si-pass (access: 27.02.21)
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The Bridging programme is an individually tailored programme, mostly 1-2 years of study. The stu-
dents want to complete the programme as soon as possible so they can get their National certifi-
cation to teach in Sweden. The students are often persons with family responsibility and do not
have time to be more involved in the education. To be able to get more involved in the design of the
programme, students need the right prerequisites to participate, for example receive compensation
for working with the education. A more practical advice is practicing listening to the students — talk
less, listen more.

The Fast Track

The Fast Track was given between 2016 and 2019 at Stockholm University, in collaboration with
the Swedish Public Employment Service. The education, offered by six higher education institutions
in Sweden, comprises 26 weeks and is financed by the Swedish Public Employment. The course in
the Fast Track is based on specially selected areas within Swedish teacher education.

The teachers in the Fast Track at Stockholm University used translanguaging as a resource, which
means that the students can use all available language resources during the education. The educa-
tion in the Fast Track contains both theoretical studies and internship at schools. All teaching has a
contrastive perspective: the participant's experiences from education and the school system in their
country of origin are continuously compared with the Swedish context. The course design with both
a comparative and a translanguage perspective hopefully leads to a more participant-centered per-
spective and a participatory approach within the Fast Track.

The Fast Track is continuously offered at the following higher education institutions: Orebro Uni-
versity.

3.2.4 Weingarten

In the IGEL programme of the University of Education Weingarten, the idea of co-design and co-
determination of the participants in the development of the concept or in decision-making areas
during its implementation was not an original principle. The participants were meant to be the ad-
dressees of an offer that was intended to support them in focusing their commitment after they
had finished teaching. Stimulated by the European project R/EQUAL, tasks have developed in the
first areas, which lie in the wider environment of IGEL project activities, such as evaluative and re-
search-related tasks, participation in external information and networking offers as well as the sup-
port of new participants by Alumni, which contain moments of co-determination. This is where one
can find participation in the programme of the University of Education Weingarten.

With the first positive experiences of responsible co-designing, the idea of participation became
more significant beyond mere participation and was pursued throughout the programme time
where it served the purpose of both participants and team members to deliver the programme in
Weingarten in a target- and address-oriented manner and to win everyone over.
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What did the IGEL team learn about participation through R/EQUAL? The IGEL team found out from
the R/EQUAL partners what knowledgeable joint research activities they had carried out. It gave the
team the initial impulse to involve participants from the IGEL project in these activities. From the
role of those responsible, the participants seemed to be more involved in the overall context. From
the outside, however, we also had the impression that there was a difference if someone was also
involved in the university or if they were only involved as participants in certain tasks. Whoever else
was also involved in the University appeared more self-confident in their appearance. It also became
apparent that the change of roles between programme responsible persons and the participants in
teaching and in relation to the shared responsibilities must be made sensitive.

R/EQUAL definitely has made the IGEL programme more participatory, the example of the other
partners as well as the exchange in larger groups with the participants in another role and the mem-
bers of the consortium were stimulating. From the growing option of participation in the IGEL Pro-
gramme, we see joy in the recognition and motivation of the teachers the IGEL team has invited to
get involved. Since they only started to participate after their own active participation, they were
already familiar with many contexts. It is unclear how this would be the case if the participants were
involved in tasks such as curriculum planning, teaching, administration or finances before they were
familiar with those. However, we also observe at the University of Weingarten that taking part in
the programme, which leads directly to a lateral entry into the study programme, takes up all of
their capacity in addition to family and other life support and there is not much room for further
responsibilities. It seems to be rather up to the programme manager to integrate areas of partici-
pation carefully and moderately. The IGEL team has also observed that the group of participants is
always willing to share their perspectives from outside, in networking activities or to be available
for questions and exchange with the press and other interested members of the public.

Due to the fact, that the participation approach was only slowly integrated into the IGEL project at
University of Education Weingarten, it turned out to be helpful to slowly take the participants along
into certain responsibilities (for example, initially networking and press work), and with growing fa-
miliarity with the educational system and the programme team they can take part regarding other
tasks. On the one hand, this gives the participants the opportunity to decline even if they do not
have the time, and on the other hand, the careful involvement gives them hope that they can con-
tribute their expertise accordingly.

Based on the experiences in the IGEL programme, it is recommended to discuss at what time it
seems reasonable to review the relevant decision-making areas regarding possible participation
and to consider at what points in the course of the programme the involvement of the participants
can be appropriately set.

10
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4. The participatory approach in the partner programmes and R/EQUAL:
Perspective of the participants (group interviews)

4.1 Research Methods

Group interviews with participants of each programme

The design of the group interviews based on the participation approach by von Unger (2014) and
the model of steps of participation by Wright, von Unger and Block (2010) from August to Septem-
ber 2019 (see in detail chapter 2 of this report). However, the primary aim here was not to precisely
assign and classify certain phases in the programmes to the various levels. Rather, the stages de-
scribed in the system served as an impulse for joint discussions and reflections on various forms of
participation. To do so, the following impulses were used, provided by the R/EQUAL consortium:

(1) What do you know about the Project RZEQUAL?
(2) Were you able to participate in RZEQUAL and if yes, in which way?
(3) What would have helped you to be able to strengthen your participation in RZEQUAL?

In the discussions with the participants, the stage model of participation by Wright, von Unger and
Block (2010) was discussed with the participants. Thereby, the attempt to place the activities within
this system also served as an impulse for a general discussion of various experiences and possibil-
ities of participation. Different activities were often initially assigned to the system rather sponta-
neously, and sometimes also varying among different participants.

The group interviews with participants of each partner programme were conducted from Septem-
ber 2019 to February 2020. The group interviews were carried out multilingually by using the most
functional languages (e.g. at the University of Cologne, the participants spoke German, Arabic and
English during the group interview). Because of this international analysis-process all quotes from
participants in this report have been translated into English when writing the transcripts. The group
interviews were transcribed by each partner to June 2020. The University of Cologne collected the
interview transcripts provided by each partner and conducted the analysis.

Interviews were conducted at the various programmes with the following number of participants:

* (ologne: 1 Group (6 Participants)

» Weingarten: 2 Groups (9 Participants)
= Vienna: 1 Group (3 Participants)

= Stockholm: 1 Group (2 Participants)
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Qualitative Content Analysis

The University of Cologne carried out a qualitative content analysis (see: Schreier 2014; Kuckartz
2018) with a focus on the participatory approach applied in RZEQUAL. The aim of the data analysis
was to provide an overview on the perspectives of the participants on different possibilities of par-
ticipation within the programmes and R/EQUAL. To do so, a qualitative content analysis was con-
ducted. The category-based method was structured by main categories and supplemented by sub-
categories developed out of the material. Even though the questions of the group interviews offered
a certain structure, the main categories as well as the sub-categories were developed out of the
material in an inductive process. Through a comparative categorisation of the interview data of all
partner programmes, a variety of key issues addressed by the participants became apparent.

4.2 Results

In the following the results of the content analysis for the group interviews were structured in three
main categories, that give insight in the central conditions of a participatory approach used in pro-
grammes for (recently) immigrated and refugee teachers.
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Main Information and Communi- Networking (as a support | Language sensitivity and
categories cation (as preconditions for strategy for participation) | the inclusion of multilin-
participation) gualism (as means to fa-
Pathways for cilitate participation)
participation
Sub- Partner good communication (@bout) | exchange of experiences | possibility to work on
categories Program- organisation and knowledge among tasks in the language of
mes . . the participants one's choice
Supportive communication about topics
CoEzitions and content regular contact between | understanding the ability
. participants and schools | to speak several lan-
regular personal meetings .
- guages as an important
thereby recognition of .
. . competence to teach in
(intercultural and multi- .
, multilingual and cultur-
lingual) knowledge as an , .
. ally diverse learning
important competence of fouDS
teachers in (post-)mi- group
grant societies
R/EQUAL providing multiple infor- possibilities to share ex- | differentiated research
mation sources perience between partici- | settings, e.g. by forming
o . ants of different pro- small research groups to
offering differentiated op- P P & .p
o ) grammes, for example enable the use of differ-
portunities for involvement
through autonomously ent languages
facilitating communication prepared partner inter-
between participants views.
Sub- Partner structural limits of participa- | high workload of the par- | difficulties in working
categories Program- tion ticipants with professional termi-
) |
. mes uncertainty about one's own nology
Barriers . . o
role in the programme speaking about specific
professional systems
and shifts of meaning in
literal translations of
technical literature as
well as individual learning
needs
R/EQUAL uncertainty about aims and merely indirect network- | english as a prerequisite

structures and thus in ex-
pressing one's own opinion
due to so far little experience
with research processes

ing of some participants
with programmes and
participants of other uni-
versities

for participation in activi-
ties

Table 1: Overview over the categories

13



r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Evaluation

4.2.1 Information and communication as preconditions for participation

Supportive conditions within the partner programmes: good communication (about) organisation,
communication about topics and content and regular personal meetings.

Afirstimportant issue mentioned by the participants is the exchange of information and communi-
cation. With regard to the organisation of the programmes, it was positively emphasised that it was
well structured and communicated to the participants via a variety of information sources (e.g.
meetings, emails, Whats-App):

“As a person who was organising, she was great. That is my opinion. You now, everything was

scheduled, everything was clear. | mean dates and our duties, what are we going to do, yeah and

she sends us in the WhatsApp all information” (Participant, University of Vienna).
Therefore, the general objectives of the programmes (e.g. the requalifying for re-entry into the
school system or preparation for further studies) were clear to the participants and could be named
by them without difficulties. In organising the programmes, the needs of the participants were
taken into account. “And they always take into consideration that we have families with us, we have
other things to do, so no one took us under pressure regarding the meetings or the time” (Partici-
pant, University of Vienna). In general, the participants considered it as particularly important to be
involved in time planning (e.g. Participant, University of Education, Weingarten).

Also, with regard to the content of the programmes, the participants appreciated it when a clear
structure was predefined by the coordinators, but which took into account the needs of the partic-
ipants and was open to suggestions:

“If there is anything we think about before, so not only will you send us information and this is
information so you can just check and write. No, we have fully decided if we think something
needs wondering, so we can send you back if we like this, and we as a team we all take these
new ideas, or suggestions, to the best as we have seen. So we are not passive participants, we
are active participants” (Participant, Stockholm University).

Overall, the participants felt encouraged to contribute topics and contents:

“For some seminars or tasks we had given information and suggestions and these were then
worked on. And also with the topic of our homework, we had the freedom to choose which topics
we wanted to work on and how to write it" (Participant University of Cologne).

Joint discussions and meetings with the possibility to discuss different topics face-to-face were
seen as an important element for the exchange of information and joint communication between
participants and lecturers/organisers:

"Yes, more meetings together, discussing more, in real life, not just via mail or Skype. (...) Because

when we meet there is more focus, there is more participation in information with each other...

via mail I may not be able to read mail right now and maybe | read it three or four days ago. And

it is very important, | think we meet in one place all of the Stockholm team, so we focus better,

we gather the information. Maybe | perceive the information in another way. It is much better to
meet than write emails back and forth” (Participant, Stockholm University).
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In these regular personal meetings an open and non-hierarchical atmosphere could develop, in
which the participants felt encouraged to articulate their own perspectives and to listen to other
perspectives:

“I want to tell you more about this team, no one knows more than the others, sometimes it
means if | am just a participant and the other is the coordinator or more involved in this project
sometimes | can explain more than them and vice versa. So it was a very comfortable environ-
ment to work in, there is no hierarchy pressure, or inner group and outer group, that you feel that
because | am only a participant | do not get some information, no, everything was open and we
discussed freely. Sometimes, (when) we had great difficulties understanding other perspectives
we took it with a positive attitude” (Participant, Stockholm University).

Generally, the Participants seem to appreciate a clearly defined framework, but within this structure
they want to be involved in decisions, e.g. on content, from the very beginning.

Supportive conditions within RZEQUAL: Providing multiple information sources, offering differenti-
ated opportunities for involvement and facilitating communication between participants

When it comes to information and communication in the context of RZ/EQUAL, there are two groups
to be distinguished. First, there were participants who regularly attended meetings and were in-
volved in many decision-making processes. Over time, this structured engagement of these partic-
ipants in various work phases and feedback sessions increased the feeling of being involved in the
research process:

‘I became more included when we worked at 103 when | wrote about methods | have chosen

myself. And when we were in Cologne, then we have also chosen which method is the best fit,

and which is the one that gets the most choice of this method is better than the others. And

where we have every person who has written about these methods has explained how the

method works in schools or universities, and when we have scored or assessed these methods

in different fields where they have written, then they have sent all the assessments that we have

done to the participants. Then when we came back we were informed that we should write about

other methods that they have already chosen, and it was a good time for us to become more

involved in this programme” (Participant, Stockholm University).
Second, however, since good English language skills were a prerequisite for participating in many
R/EQUAL-meetings, other participants were less involved and were informed rather indirectly
about the results discussed in R/EQUAL:

“Of course we had not taken part in RZEQUAL, we had taken part in this program, but neverthe-

less we asked all the questions and we took notice of them (Members of R/EQUAL) and our col-

leagues also worked with them" (Participant, University of Cologne).
This communication among the participants is an important part of keeping everyone informed
about the latest developments, and it is important to provide opportunities for this in the pro-
grammes. Through this exchange between participants, the general aims and contents of the
R/EQUAL research network (e.g. the exchange of experiences from programmes in different coun-
tries) were also known to participants who had previously been little directly involved in RZEQUAL
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activities. Overall, it is important to offer various opportunities for participation which allow all par-
ticipants access, especially regarding languages spoken by the participants (more on this topic see
4.2.3).

Barriers within the partner programmes: Structural limits of participation and uncertainty about

one's own role in the programme.

The way in which the participants were involved in communication depended very much on the re-
spective situation. “It depends on the situation (...) For example, in some things we have only re-
ceived instructions and in other situations we have been called. And often we also have a say in the
decision-making process and we have some decision-making authority. Mrs. S has also given us
the - freedom of choice - which is important to us” (Participant, University of Cologne).

Due to different subjects and areas of responsibility, the participants are sometimes little involved
in certain issues and elements of the programmes. The participants showed understanding for this:
"With the administration and financial. Sometimes you come here, (...) they have already finished
too many meetings. And we were not there. But | think thatis not our concern. We don’t have to
do these, you know? Maybe sometimes some information is missed, you know? But | mean con-
cerning all activities and the duties we have here done was clear for us. But these administrative

issues, of course, we cannot be involved in all” (Participant, University of Vienna).
However, these variations in participation described above sometimes led to uncertainties among
participants regarding their own role in the programmes: “So it’s not always like our role is clear”
(Participant, University of Vienna).

Barriers within RZEQUAL: Uncertainty about aims and structures and thus in expressing one's own

opinion due to so far little experience with research processes.

With regard to R/EQUAL, some participants sometimes felt a bit insecure about expressing their
opinions openly. This seemed to be due to the scientific framework (and the scientific background
of the people involved), which was previously unfamiliar to the participants:

" always felt shy to ask questions since | had always this feelings that | cant compete with this

people. (..) This was wrong. | had to to ask from the beginning, that | had to be so clear that I don’t

understand what, what we have to do and what is the goal” (Participant, University of \Vienna).
This statement also indicates that the aim of the various researches in RZEQUAL was often not clear
at the beginning, which led to further barriers in communication: “And we have to do research but |
don’t know what is the goal. What | know that we have to answer these questions now, we have to
analyse this but | don"t know why" (Participant, University of Vienna). This was also due to the fact
that this kind of research was new to many of the participants:

"Maybe it's clear in your head. Maybe in (Name of Researcher)’s head. Maybe because you have

the target or you know how it’s going on. But for me it’s my first research or research work. Now,

| know what’s going on, but sometimes you (have to) set a goal” (Participant, University of Vi-
enna).
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To avoid these difficulties, it is important that researchers are aware that many of the participants
have never been involved in research processes before. Processes and goals that are taken for
granted in the daily work of experienced researchers are not always obvious to the participants.
Therefore, the aims and methods of the research process should be explicitly clarified in advance.

4.2.2 Networking as a support strategy for participation

Supportive conditions within the partner programmes: Exchange of experiences and knowledge
among the participants, regular contact between participants and schools and thereby recognition
of (intercultural and multilingual) knowledge as an important competence of teachers in (post-)mi-
grant societies

The networking of the participants at different levels appeared to be of crucial importance for par-
ticipation. In this context, networking among the participants themselves as well as with schools is
of fundamental importance.

It was regarded as very important by the participants to network with each other and thus to better
overcome the challenges related to professional reintegration in a new country:
 can say as a group we have worked really well, because all participants were really open. We
could work together all the time even though we encountered difficulties, then we discussed
together and tried to look at the bright side. Sometimes for example if I didn"t understand, I asked
the others and they are really nice and we laugh together and solve the task, or if | misunderstood
the information the others can correct” (Participant, Stockholm University).
The quote shows that, in addition to the exchange of information and knowledge, an emotional
strengthening in solving challenges is also achieved through networking among the participants.

The participants considered the programmes at the universities as very helpful while getting in con-
tact with schools. “The schools respect when they hear "the University of Cologne”, for example. So,
because | believe it was this kind of programme, (that) was run by the universities or with the sup-
port of the government, gives it a kind of a trend to be accepted by others” (Participant, University
of Cologne).

The networking with schools puts the participants in a position where they can combine theory and
practice and thus enrich the seminars as well as the schools with their knowledge:

“Because we are in the field, in the schools. We can describe what is happening during the course

and then linking theory and practice in the schools and are giving feedback” (Participant, Univer-

sity of Vienna).
Through networking with and feedback from schools, participants increasingly regard themselves
as professionals who can make important contributions to the society of their new country of resi-
dence:

"They have many children with a migration background and perhaps these children do not un-

derstand the mentality of this society. And they need trained teachers (...) to bring the experience

of these people and put it into practice in school and the children do not need to be as far away
from the culture where they live” (Participant, University of Cologne).
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It was also emphasised by the participants, that the seminars in the programmes were based on
the experience of the participants in their previous professional life and the possibilities of transfer
of this experience to the education systems of the respective country.

“We talked a lot about our past as teachers. How can we use what we have learned here in Ger-
many?” (Participant, University of Cologne).

Supportive conditions within RZEQUAL: Possibilities to share experience between participants of

different programmes, for example through autonomously prepared partner interviews.

The exchange of participants between the four universities was perceived as very helpful and en-
riching. It was a strong support for the participants to realize that other participants shared their
situation in other countries, which led to a feeling of solidarity:

“We share experience, we share knowledge, we share stories sometimes. So, it was about maybe

we felt that we were not alone. We were many people in different parts of Europe, share the

same things actually as were going to say. | felt as a part of a big thing” (Participant, University

of Cologne).
A particularly useful method that combined networking and research was the partner interviews
between participants from different RZEQUAL cooperation partners, in which the participants could
create the questionnaires by themselves:

"Because | participated in interviews and wrote some questions on my hands. The decision (was)
about us so | would say (that was) shared decision making” (Participant, University of Cologne).

Barriers within the partner programmes: High workload of the participants.

The high workload of the participants was identified as a major obstacle for networking, especially
regarding the already above-mentioned face-to-face meetings.
"Yes, more meetings together, discussing more, in real life, not just via mail or Skype. But it is on

the other hand (this is) very difficult because everyone has other jobs and work” (Participant,
Stockholm University).

Another participant adds:

“Yes, I agree. And as | see it, it is better if we meet often and discuss everything that happens in
the programme. It will be better for us to understand and discuss with each other what the whole
programme is all about, and what comes next, and the next and the next. The problem is that
sometimes, as (Name of another Participant) said, | work and he works, so the problem is that
we cannot often meet at the same time. Yes, this is the problem” (Participant, Stockholm Uni-
versity).

Some participants therefore express the wish to be involved in the time planning, if this is possible.
This applies both to the coordination with everyday duties and to the amount of time spent on cer-
tain topics (Participant, University of Education, Weingarten).
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Barriers within RZEQUAL: Merely indirect networking of some participants with programmes and
participants of other universities.

Although, as mentioned above, in principle all participants were informed about the activities of
R/EQUAL, the rather indirect access to information for some participants was also partly seen as an
obstacle to taking partin RZEQUAL:
“Frankly speaking, as | did not participate in the programme or what was that seminar or so, so
frankly I do not have information about that. But as I heard from the group, | received information

but if | mention the information that you have just heard, that will be repetition of information”
(Participant, University of Cologne).

4.2.3 Language sensitivity and inclusion of multilingualism offers pathways
for participation

Supportive conditions within the partner programmes: Possibility to work on tasks in the language
of one's choice and understanding the ability to speak several languages as an important compe-
tence to teach in multilingual and culturally diverse learning groups.

A translinguistic approach was applied in the programmes, which enabled the participants to use
the language of their choice during many learning situations and (group) discussions: “We also have
the freedom of choice, in which language we could also write our homework” (Participant, University
of Cologne).

The ability to speak several languages in the programmes was subsequently seen by the partici-
pants as a competence in supporting multilingual students, who are newly arrived in the respective

countries as well.

“There are many students in schools that have other languages and then here in Sweden we
need teachers who know different languages and help these students who come to Sweden. It's
not easy to teach them because they come from different countries and they have different cul-
tures, and the language is not easy for them to master it. So it takes time and it's easier to attend
these who are already teachers, they've joined this whole programme with other languages and
it will be easier for them to complete their education and continue to become teachers and help
these children who come from other countries” (Participant, Stockholm University).

This quote also shows that the participants partially associate language with cultural dimensions,
so that trans-linguistic as well as transcultural contexts are seen as part of their teaching task.

‘I want to add a little to what (Name of Participant) says, because of events like in the Middle
East, many families have moved to Europe and the children who come to school they need, |
think, extra help. (..) This extra help they can get through this project, or the result of this project,
that they prepared these newly arrived teachers to help these children who came to school with
some other culture, some other community, some other system, so | think this purpose also to
this project” (Participant, Stockholm University).
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Supportive conditions within RZEQUAL: Differentiated research settings, e.g. by forming small re-

search groups to enable the use of different languages

Through various formats in R/EQUAL, participants had the opportunity to contribute in their first
languages. For example, the partner interviews in 101 were partly conducted in Arabic. Not least in
the group interviews for 105, which are the basis of this analysis, the participants were able to use
several languages. In the Cologne interviews, for example, the participants spoke in German, Arabic
and English.

Barriers within the partner programmes: Difficulties in working with professional terminology,

speaking about specific professional systems and shifts of meaning in literal translations of tech-
nical literature as well as individual learning needs.

One topic that is frequently addressed by the participants are language challenges. The request to
have additional offers for language learning is mainly related to professional requirements (e.g.
working with specialised literature):

"I would definitely (...) take care of the language even more because both | and the others who
have taken the C-exam have a lot of problems. When | say | have C1 level but | don't understand
these texts anyway. This is embarrassing for me and of course the people who have a little less
level and have lower level, they have of course more problems. For example, personally | find
these subordinate clauses, which are placed one after the other, make the understanding of the
text very, very complicated. Therefore, if | had to decide, | would really care more about the lan-
guage and especially educational language” (Participant, University of Education, Weingarten).

The participants differentiate between different fields with regard to their language skills:

“For example, | have certain difficulties, | am good with language, with a good level, but | have for
example beginner level in technology, for example in computer, or for example he also has a good
level in language, but also | don't know how the system works in my studies” (Participant
Weingarten).
Since some participants teach technically related subjects (mathematics, physics, etc.) and work in
a professional system that is new to them, it is important to offer specific learning opportunities for
specialised language. It is also suggested to establish a continuous contact to students in regular
teacher training, e.g. to work on texts and prepare for exams etc.
“Because | think it would be better if, for example, the buddies are students who have to write
the same tests as we do. (...) You can work on a lot of texts together with the students, for ex-
ample. That would have a very different impact on mativation” (Participant, University of Educa-
tion, Weingarten).
Particularly with regard to professional terminology, challenges of multilingualism are also pointed
out, such as the fact that sometimes different concepts lie behind literal translations:
“Also, switching from one language to another is not easy for the terminology, or concepts
changing from English to Swedish, sometimes they are not the same and it is very difficult to

remember, or just this word that explains, or describe the word as you wish. Also use the possi-
bility to apply the 102 multilingual concept, in the project at once, | think it doesn't matter if it is

20



r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Evaluation

English, Arabic or another language, so it shows | actually believe in what we are investigating,

or the purpose of this project” (Participant, Stockholm University).
Depending on the goal of the respective programme, special language requirements should be prac-
ticed, e.g. exam questions in preparation for further studies. As far as possible, individual learning
needs should also be discussed with the participants and considered in the programmes:

"Secondly, we must also make an individual diagnosis of each participant, what are his strengths

and what are his weaknesses. (...) For example, | have weaknesses... | am good with language,

have a good level, but | have a beginner's level in technology, for example in computers, or he has

a good level in language, but he doesn't know how the system works in the study, and then we

can organise afterwards. For example, the three of us need support with computers, the other

three need support with language” (Participant, University of Education, Weingarten).
Finally, in addition to technical language, colloquial language should also be learned, as students
express themselves in this way and it is important that teachers have a good understanding of this
kind of speech. “"We also have to learn colloquial language, because the students (in school) speak
colloquial language” (Participant, University of Education, Weingarten).

Barriers within RZEQUAL: English as a requirement for participation in activities

Although translanguaging was both a part of the programmes and a topic in R/EQUAL, in some
events and research formats English was required, so that not all participants could participate in
all activities:

“I could also participate, but because of the English language - | was told that in the room will be

spoken also in English. And that is why | did not participate at all” (Participant, University of Co-

logne).
Based on the positive experience of the translanguaging approach in the programme, the proposal
was made to consider an openness for many languages in research as well:

“(There) could be not only English as a prerequisite, maybe German and Arabic also. So, we have

a translanguaging perspective, so we could use it in the project, too. That worked pretty good.

Everybody maybe, almost everybody can join” (Participant, University of Cologne).
In addition to the inclusion of the first languages, it was also suggested to create opportunities to
participate with the languages of the countries of the respective universities:

“I also wanted to say that it would be better in German. Especially those countries that cooper-

ated and perhaps all the countries that cooperated were also German" (Participant, University of

Cologne).
It becomes apparent that English as the shared language in R/EQUAL offers the opportunity to work
together in an international partnership and functions as a bridging language in many situations on
the one side, while it also excludes the participants that were not able to speak English form partic-
ipating in RZEQUAL on the other side. Regarding the status of English as a /ingua franca (ELF) in its
ambivalence Saraceni points out: “It ignores the fluidity of ELF and would merely create another
exonormative linguistic standard that excludes speakers who do not adhere to this norm, in a similar
fashion as native standards exclude non-native speakers” (Saraceni 2010, 86).
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A strategy to take the multilingual situation within the programmes as well as in RZEQUAL into ac-
count were the offer of multilingual interview settings. In the end, the participation in multiplier
events, transnational project meetings as well as (research) workshops was dependent on profi-
ciency in the English language.

4.2.4 Overall evaluation of the group interviews with regard to the stage model

As described in 4.1, the group interviews were related to the stage model of participation of Wright,
von Unger and Block (2010), which was visualised for the participants during the interviews. Overall,
all levels from 1 to 7 were assigned in relation to different activities and phases of the programmes
and of R/EQUAL. This broad spectrum of levels of participations that appeared in the course of the
interviews was reflected by the participants:

“I think because our programme is new and everyone is learning from it - not only us, but also

the complete ones before us, we have a large space to act from non-participation to participation
for the seventh level, I think. So | think from one to six, seven” (Participant, University of Cologne).

In general, an increase in participation opportunities was seen as the programmes progressed.

"The more time passed, the more | got the feeling that (...) we had more participation and deci-
sion-making rights” (Participant, University of Education, Weingarten).

This applies both to the respective programmes and to R/EQUAL.

‘I also participated in 103, which we started in Germany, then afterward we make this assess-

ment about the methods, so | also felt more involved with the decision is made. So if I look at this

staircase | believe in 101, I was only on step two, but 102, 103 | became more..| feel more than

six, and a little more seventh also these stairs” (Participant, Stockholm University).
The participants in Vienna established a coordinate system for this purpose, which shows that the
opportunities for participation increased rapidly at the beginning and were then continuously at a
high level between levels 4 and 6.

Although the participants would like to be involved in questions of content and organisation from
the very beginning, they also take into account the fact that the coordinators are familiar with the
knowledge required for the new school system and should therefore set general guidelines for
structure and topics:

“So the coordinators (names) they know better and more than we do, of course. | can't say, 'No

we don't do integration or communication or stereotypes, that's not important', | can't say that,

they can decide that better, | think. | would be reluctant to do that” (Participant, University of

Education, Weingarten).
Nevertheless, the participants would like to be involved in decision-making and organisation from
the beginning. For example, be involved in establishing contact with schools from the start, but at

the same time receiving assistance in writing emails etc.

In addition to mere classifications, the presentation of the levels of participation (and their descrip-
tion by the authors) was intended to serve as a basis for differentiated reflections on different forms
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and degrees of participation. Here, both particularly high and particularly low ratings were ques-
tioned by the participants and led to discussions on the different ways of involvement:

"Seven? No. We don't give decision this is beyond us, right?" (Participant, University of Cologne).

“We can tackle our problems and we have discussed this a lot with schools and what we can do

better to solve our problems. Yes, and that's why | think we were in the sixth step of co-deter-

mination” (Participant, University of Cologne).
So, although — or rather because — the rankings of the participants were sometimes disputed or
even contradictory, this resulted in an in-depth conversation about the possibilities and challenges
of different aspects and structures of the programmes and R/EQUAL, from which the above struc-
ture of categories (see table 1) could be developed.

5. The participatory approach in the partner programmes and R/EQUAL:
The perspective of the participants (online survey)

5.1. Research Methods

Quantitative questionnaire survey

After the participants of the four RZEQUAL partner programmes had exchanged views on participa-
tion in the group interviews within the qualitative study, a complementary quantitative question-
naire survey on the experience of and interest in participation as well as on the gains from partici-
pation opportunities was conducted. The questionnaire was developed in a cooperating process of
the partners in the consortium and three participants of the programmes. The questions of the
online survey were derived from the results of the content-analyses of the group interviews and
supplemented by further topics that were of interest to the partners. The core aspects of the ques-
tionnaire include questions about the interest to engage in certain fields of activity both in the
requalification programme the participants join and in the overall R/EQUAL project. It also inquires
on the possible time investment, the gain for the universities and the participants if they take on a
more responsible role in carrying out the activities, as well as opportunities, barriers and ideas for
improving the participatory approach.

In addition to closed questions, which are formulated as statements (items), the questionnaire in-
cludes open questions. They refer to aspects such as describing examples of how participants have
concretely experienced aspects of involvement, or ideas on how the programmes could further be
improved so that opportunities for responsible engagement are exploited. Running the question-
naire serves to capture the perspectives of a larger number of participants and to explore which
statements of the qualitative study are confirmed and which further experiences or ideas for im-
provement should be added.
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Genesis of the questionnaire

The questionnaire items were first prepared in German by team Weingarten and then translated
into an English draft of the questionnaire, which was edited by all partners of the consortium. Fi-
nally, this version was translated back into German and into Swedish. Linguistically, the following
aspects proved challenging:

» |InGerman, the term “Partizipation” (participation) includes co-consultation, co-involvement
and co-decision-making. The term captures both the scope of action and decision-making.
The German term “Teilnehmer*in” (participant) is more narrow, since it only refers to a per-
son taking part in the programme, but not necessarily includes features of co-determina-
tion. The two terms have therefore quite clearly separated meanings. In English, however,
if the term “participation” was used as the concepts of a general membership in the pro-
grammes it would be confusing using it also for its wider understanding of co-determina-
tion. It was therefore necessary to use other formulations to express the idea of being jointly
responsible and also being able to have a share in decision making. In Swedish participation
is translated to “deltagande/studentinflytande”.

All three versions, German, English and Swedish, were posted in the format of the survey-software
Evasys. All three links were sent to the respondents via the four partners by email in December
2020; the distribution lists included both current participants and alumni. They were addressed in
the usual style of contact at the respective programme, which could be more formal or more per-
sonal. The respondents were able to choose the language of the questionnaire. The partners fol-
lowed up again with a reminder email in January 2021.

Sample

In the project announcement, it was planned to survey at least 60 (recently) immigrated and refugee
teachers and to provide a statistical analysis for this evaluation report. In the end, a number of 134
participants took part in the survey, exceeding the initial expectations.

Locations Addressed N=605 | Captured n=134 Response 22,1%
Cologne 56 31 55,3%
Stockholm 463 84 18,1%

Vienna 71 6 8,5%
Weingarten 16 13 81,2%

Table 2: Number of participants of the online survey with the response overall and by programme
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In order to anonymise smaller sub-samples, a distinction was made with the following independent
variables: participation status (current participant or alumni), gender (male, female, diverse) and lo-
cation of the programme (Cologne, Stockholm, Vienna, Weingarten). In addition, all participants in
the Weingarten programme, which is a rather small group of participants, were asked all to register
as current participants, even if they attended their preparatory courses at different times, since
conceptually the transition into the regular study programme of teacher education and the studies
during the semesters are part of the programme and thus everyone is ultimately still an active per-
son in the programme. This also served to ensure anonymity in this little group.

Since R/EQUAL took place over a period of two and a half years and the partner programme courses
run between 26 weeks (Stockholm-Fast Track), one year (Cologne and Vienna) and the individual
period of studying (Stockholm-Bridging Programme and Weingarten) it has to be taken into account
that participants experienced different courses and thus involved in different parts of the RZEQUAL
project, if they did at all. Only a few people were able to be part of RZEQUAL over the whole period
of time, for example first as participants and then as alumni of a partner programme. Therefore, one
has to keep in mind that data on the participatory approach was not collected from a fixed group of
(recently) immigrated and refugee teachers that were part of the whole process, but from fluctuat-
ing groups taking part in different courses.

Data analysis

The quantitative data was initially analysed descriptively using mean values and standard devia-
tions in order to be able to draw up an overall picture of the (former) participants' opinions on par-
ticipation. Group differences were compared in relation to the above-mentioned characteristics sta-
tus in the programme, gender as well as the programme named by /ocation. The respective group
comparisons largely proved not to be statistically significant and thus unproductive on the basis of
the samples. Few differences with regard to the different programmes cannot be interpreted sat-
isfactorily because of the fluctuation and changes within the curriculum and workloads of the pro-
grammes (e.g. Weingarten and Stockholm expanded their bridging programmes). Thus, they are not
reported. In the gender comparison, two aspects proved to be statistically significant after T-test
calculation and will be reported. The comparison on the status of former (alumnus/a) and current
participant turns out with hardly any differences as to the mean values and no statistical signifi-

cance.

The respondents had the opportunity to choose between four possible answers, from “disagree” to
“agree"” on a Likert scale as the following image shows. The values were assigned in ascending order
(disagree - 1, agree - 4).
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2_ 1 would have liked to have more opportunity for participation in the programme (participation in

arranging the programme and decision making).

2.1 Organisation of the programme disagres [J O O O agree
27 (ffirial renrecentative nf tha studante rizanraa ] 1 1 M1 anres

Image 1: Example of the scale in the English version of the questionnaire

The adverb “strongly”, which is common in questionnaires in the English language, was not used in
the Likert scale of this survey, because the parallel in German with the wording “trifft voll zu" and
“trifft gar nicht zu” in a 4-point Likert scale did not seem appropriate since it stresses the extreme
too much. In retrospect, regarding that most items do not show a normal distribution and there is a
tendency towards positive agreement it might have been better to work with the 5-point Likert
scale and use the wording of the original Likert scale.

Next to the set items, the participants had the opportunity to formulate an individual answer under
“other” after each item block.

The answers to the open questions were categorised in terms of content if a sufficient number of
answers were given, or are only presented as individual examples if only a few answers were given
overall. It needs to be reported in advance that quite a few answers to the open questions do not
meet the question exactly but seem to give feedback more broadly on the programme but not on
the specific question of co-determination and responsibilities for the activities. We take it that par-
ticipation was read less in the specific sense of participation in taking over jobs in the programmes
and share decision-making, than in the meaning of participating in the courses in a general perspec-
tive of being part of it. If ever that was totally obvious such answers were not included in the data
analysis, they were included though if not.

Structure of the questionnaire
The questionnaire follows six main topics, some of which contain several blocks of items:

» Participation in the programmes’ activities

= Exchange with respected groups in the programmes

» Benefits of participation for the participants themselves and universities
= Barriers for participation in the programmes

= Communication and using languages

= Options of participation in R/EQUAL

The answers on open questions that were given in Swedish were translated into English. The coding
process was initially carried out in German and English by team Weingarten. Parts of the answers
to open questions that would allow conclusions to be drawn about individuals were made unrecog-
nisable during the data processing. Open questions addressed the following issues:
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= Examples of situations in which participants have been involved or felt responsible for ac-
tivities in the programme
= Reasons why participants do not want to be involved responsibly in the planning, imple-
mentation or evaluation of the programme
= Suggestions on how to improve communication in the programme so that participants can
be more involved in planning, implementation and evaluation
= Suggestions on how the use of languages in the programme could be improved to enable
more participation in planning, implementation and evaluation.
The last part of the questionnaire dealt with the international R/EQUAL project and the possibilities
of participation there. Only those participants who were familiar with the R/EQUAL project an-
swered those questions. For reasons of anonymity, however, no further distinction was made be-
tween alumni and current participants and descriptive statistical numbers are later on given on the
sampling of n=39. Finally, it should be noted that the online questionnaire makes a distinction be-
tween the programmes and R/EQUAL although the results of the group interviews showed that the
participants don't distinct clearly the programmes and R/EQUAL activities and that the European
project played a less important role from the participants' point of view.

Insights into the questionnaire

15. Barriers that complicate participation in the programmes are ...

15.1 ...language barriers in German / or Swedish disagree [ O O [ agree
(depending on where you live)

15.2 ...language barriers in English disagree [J O W) (] agree
15.3 ..little knowledge of the academic system disagree [J O () [ agree
15.4 ...time pressure on studying disagree [] O O [ agree
15.5 ..time pressure on fulfilling assessments disagree [] O O [ agree
15.6 ...time pressure on family responsibilities and jobs disagree [ O a O agree
15.7 ...legal requirements disagree [] a a [ agree
15.8 ...other like:

16.1 What could be a reason for people who attend the programme not to engage in participation?

Image 2: Insight into the English version of the questionnaire
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15. Erschwernisse, die eine Mitwirkung im Programm behindern, sind ...

15.1 ... Sprachbarrieren in Deutsch trifft nicht zu O (m] a 0 trifft zu
15.2 ... Sprachbarrieren in Englisch trifft nicht zu O] O [m] O trifft zu
15.3 ... geringe Kenntnisse des Hochschulsystems trifft nicht zu OJ ] O O trifft zu
15.4 ... Zeitdruck in Bezug auf das Studium trifft nicht zu [J (] O O trifft zu
15.5 ... Zeitdruck in Bezug auf die Profungen trifft nicht zu (J O a 0 trift zu
15.6 ... Zeitdruck in Bezug auf Familie und Jobs trifft nicht zu (] a a 0 trifft zu
15.7 ... rechtliche Vorgaben trifft nicht zu (] O O O trifft zu
15.8 ... anderes:

| I
16.1 Was konnten Grinde sein, dass Teilnehmerinnen picht an der Planung, Durchfihrung oder Evaluation des
5 mitwirken wollen?

Image 3: Insight into the German version of the questionnaire

snabbsparet &r ...
15.1 ... utmaningar i svenska instammer [ O ] O instammer

inte alls helt
15.2 ... utmani i instam instam
ngar i engelska mm a a O O - mer
15.3 ... liten kunskap om det akademiska systemet instammer [J O (] O instammer
inte alls helt
154 .. nd av studier instam instam
tidspress pd grund av ml:g (m} O O O e mer
15.5 ... tidspress att slutfora inlamningsuppgifter och examinationer  instammer [J ] ] O instammer
inte alls helt
16.6 ... de och instam instam
tidspress avseende familjeansvar och jobb mr&: ] O O O - mer
15.7 ... juridiska regelverk instammer [J ] (] O instammer
inte alls

15.8 ... annal:

s, .|

16.1 Vad kan vara anledningar for studenter som deltar | programmet att inte vara med och pdverka utbildningen?

Image 4: Insight into the Swedish version of the questionnaire
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5.2. Results on the participants' perspective on participation opportunities in
the (re-)qualification programmes (online survey)

5.2.1 Complementary survey to develop further opportunities for participation in the pro-

grammes

Based on the experiences of participation given in the group interviews the participants were asked
if they would have liked to have had further opportunities to participate in the programme. For those
who are currently participating in a programme, this line was put in the present tense. The item
included 12 aspects (items) regarding co-determination as well as the answer option “other”, where
they could formulate an individual answer:

= Organisation of the programme

» Representation (spokesperson) of the students at the university

= Development of the programme concept

= Selection of course content/topics

» (Coordination between programme and internship schools

= Development of teaching/learning materials for the courses

= Development of information material about the programme

» Aduvice for other (recently) immigrated and refugee teachers interested in the programme
= Advising as a mentor for fellow students in a subject/special skill-building area
» Deciding on assignment formats for the programme

= Developing tasks, tests, portfolios etc. for the programme

* Development/implementation of the evaluation of the programme

= Other

In the following figure 2 the areas of co-determination are sorted according to the degree of agree-
ment, starting with the highest level of agreement by the mean value and then descending. In gen-
eral the differences between the different activities that the participants rated are very small.
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I would have liked to have more opportunity for participation in the programme (participationin
arranging the programme and decision making) ...
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MW 3,188 3,0611 3,0534 2,5848 2,5847 2,8548 25354 2,9318 29318 2,8321 2,8258 28
5D 0,99354 1,02098 0,97911 1,00369 1,10234 0,99136 1,09654 ,04885 1,04255 1,0824 1,08472 1,08835

Figure 2: Further opportunities for participation in different areas of the partner programmes

Figure 2 shows that there are not a few outstanding aspects in which the participants - on average
- would like to get more involved. However, it shows that all areas in which one could participate
are of interest and range on a quite similar level. Altogether, there is a moderate positive agreement
on the possibility of participation, with mean values ranging from 3.2 to 2.8. The relatively high
standard deviations between 1.1 and 0.9 indicate that the opinions are seen heterogeneously, i.e.
some participants would have liked to participate more or would like to participate more, while oth-
ers would not participate at all.

One respondent also had concrete idea for activities that could be added to the programmes:

"l would have liked the opportunity for developing a similar shortened path into subjects such as
mathematics, engineering, biology, physics, etc. as | experienced for educational sciences and

psychology.”
Summing up the overall interest in participation in proportions, one can state a partly to clear inter-
est in participation options for about two-thirds of the participants, which means that more partic-
ipation, co-determination and co-decision-making would be a desirable option for quite a lot. The-
matically, this interest proves to be variable regarding the activity: advisory tasks towards the own
group members as well as contributing to research-evaluative tasks, but also involvement into the
overall conceptual frame on the programme get approval. Aspects in which the desire to participate
is pronounced slightly smaller refers to participation in the creation of assignments/tests, dissem-
ination material and external representation of the group into the broader context of the university.
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Amount of time participants could potentially spend on participation during the programme

The participants were asked about the possible hours they could have invested or could invest in
order to participate. There were four orders of magnitude to choose from:

= 1-2hours

= 3-5hours

= 6-10 hours

= 11 or more hours

The participants' answers indicate a relatively high number of hours they could contribute (have
contributed) per week. Almost a half of the respondents could contribute about 25% of an average
weekly working time, as figure 3 indicates. The interpretation of these numbers is challenging be-
cause in other parts in this data collection (as well as in other occasions) one can find a lot of evi-
dence that most of the participants of the programmes feel quite burdened by the triple responsi-
bility of studies, family responsibilities and need to earn money, which will be reported on further

down.
Number of hours for participation
w 50
= 45
o 45
- 33
E = 30
E 30
< 15 22
20
15
10
5
n=130 1-2 hours 3-5 hours 6-10 hours 11 or more hours

Figure 3: Number of hours of participation they could possibly spend/have spent in the programme
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Amount of time participants could potentially spend on participation after the programme
The former participants (alumni) were asked to give their opinion on the following statement in the
4-point scale:

“Now that | have finished the programme, | would rather be responsible for the tasks (planning,
implementation, development) than before.”

The current participants received this adjusted statement:

‘I would prefer to be responsible for the tasks (planning, implementation, development) after |
have finished the programme.”

Comparing the overall mean values of both items, it can be deduced that most of the respondents
agree to the idea to participate more after having finished the programme as figure 4 shows.

Attitude towards participation after programme closure

a4
3.5
204 3,0617
3
25
2
15 1,07684 1,08795
1
D"E . .
0
Mow that | am an alumnus’|agraduate), | |would prefer to take aresponsble part
would ke to [planning, decision
participate marethan | did whilelwas in- marking, development) in the programme
the programme after | have
[participation in arranging the programme finshed the programme. (n=81)

and decision making). (n=50)

m MW m 5D

Figure 4: Interest in participation after having finished the programme
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Examples of participation

Participants were asked to describe a situation in which they have/have had an impact on the
programme or felt responsible for a cause. The answers to the open questions can be grouped
into 9 themes of participation experience, which in turn address as overarching categories (1)
concrete areas of responsibility in the programmes, (2) participation through situations of
feedback, (3) helping others, (4) sharing responsibility in studies and qualification work and (5)
taking responsibility at school.

Concrete areas of responsibility in the programmes which the participants name refer to jobs
that belong to the programmes' task field like steps of evaluation or preparation of material.

“| feel responsible when | did a survey in Module 2. The survey was with my colleagues about team-
teaching. | felt responsible by answering a survey about team-teaching in module 2."

“Developing learning methods for better remembrance of newly learned words.”
Within the group of the Swedish participants participation in the programme design has been
reported and additional to that advertising and recruiting new participants.
“During VFU (internship), with a guide of supervisors, | think | was more involved and could influence the
education within ULVZ2"
Participation in the sense of co-determination is also experienced when participants get to give
feedback or when teaching methods give the opportunity to bring in their interests.
“The ULV management used to ask us for our opinions and edited the training as needed.”
“Seminar that included reflection and discussion after lesson, Group work.”

“The ongoing meetings and the cooperation between the IGEL-participants and executives helped to de-
velop meaningful programmes, especially regarding language promotion.”

Participation in the sense of co-determination is furthermore experienced when the partici-
pants’ needs are heard in moments of counselling because they get the chance to make the
team of the programme understand their personal situation.

“When | needed some form of information, help, teaching materials, the university organization was pro-
fessional and staff were always so kind and helpful that | can think of them with a warm heart. Due to
their way of receiving my case, | felt included and thought that I influenced my studies at SU."

Again further situations that are closer to the participants taking partin the courses, interacting
and following their studies have been given as examples of co-determination in the pro-
grammes. Some experience it by helping other fellow students, others by being responsible for
the assignments and learning contents.

“When we study math, | guide classmates on how to solve math problems.”

“In choosing learning content, topics, ideas, decisions and advice.”

Finally, there is a feeling of being involved in a responsible share when the participants share
practice at school and get involved in their profession.

“During my first internship, | was able to team-teach, which made me feel responsible.”

‘| found the opportunity to hold a lesson during the time of the programme.”
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Summary of participation options

When asked about their interest in participation, far more than half of the participants indicated that
they would (or could) participate in various tasks of the respective programmes. The number of
hours they would or could have made available for this seems quite high given the limited time
resources due to the overall workload of the participants. Either this is caused by a misunderstand-
ing of the item or the numbers represent a possible resource for the programmes. Against the back-
ground of the examples of the previous moments of involvement, it must be considered that pos-
sibly the generous amount of time expressed can be understood that at least some participants
thought more of such tasks that come up in the course of the programmes anyway (helping fellow
students, giving feedback, group work etc.) and were thinking less of those activities that the pro-
gramme teams have to accomplish in addition to the courses teaching (advertisement, paper work
etc.).

There is no priority for a specific task, both from the questionnaire and from the examples given, in
which respondents would rather participate. However, those aspects seem to invite participation in
which they feel competent, have a lot of knowledge (e.g. over newcomers) or can set new accents
in the concept according to experience on structures and processes that are not satisfyingly de-
signed yet. The mode of participation is experienced also through feedback and other forms of dis-
cussion, which are given as examples of participation in the sense of being involved.

Taking responsibility and getting involved are categories that respondents also associated with op-
portunities to exchange with others in learning arrangements in their studies as well as when teach-
ing in the practical school context.

In return, tasks like the external presentation of the programmes is a less interesting field of par-
ticipation. That leads to the conclusion that co-determination and the feeling of being involved is as
aspects that participants connect to the studies, activities in and around the classes.

5.2.2 Benefits of the participation of participants for the group and the institution

Furthermore, the participants were asked about the benefits of the participation idea for both the
participant side and the institutional side. The questionnaire allowed them to choose between the
following with regard to their own group:

= Gaining organisational competencies

» Getting familiar with the scientific system

= Getting familiar with the academic culture in university

* Improving language skills

* Developing an international network of personal contacts
= Raising chances to find a job

2 The Bridging programme at the Stockholm University.
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» Feeling a belonging to society

= Be successful in studying

= Be of help for friends/family members
= Getting familiar with the school system
= QOthers

For the university, possible benefits were to be weighed up:

= (aining organisational competencies

= Gaining helpful perspectives on the participants’ situations

= Gaining more people, that support the programme actively

* Promoting talents for the university (e.g. later scientists)

* Bringing out a satisfactory programme

= Raising the reputation of the programme

= Getting initiated to reflect on the national education system

= Getting to reflect on teacher education in general

= Getting to reflect on successful teaching and learning in the classroom
= Getting to reflection on one’s own intercultural competencies
= Other like:

Benefits of participation for the participants themselves

The provided topics set under the item "If the participants take part in the programme responsibly,
this helps them ..." generally receive positive approval across all aspects. Besides topics that ad-
dress direct activities such as knowing the school system better or being able to learn more suc-
cessfully, there is also the support of the feeling of belonging to society. Furthermore, there are
moments that make up a benefit to the family, the job chances or the international network that
exists in the background of the programmes. In the response option “other” one respondent com-
mented “...being more confident gaining confidence”. A remark from another participant points out
quite the opposite “Totally useless if you ask me!”. This can be read as a reminder that there are
also participants who are critical of the participatory approach and question it gains.
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The attendees benefit from the opportunity for participation in...
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Figure 5: Benefits for the participants when cooperating responsibly in the programmes

Benefits of participation for the institution

The benefits for the higher education institutions that bring out the programmes and provide par-
ticipation opportunities for the participants are also rated quite positively and there are hardly any
differences in mean values between the aspects. If one goes with the descending order, then the
lecturers’ learning and being able to better understand the situation of the participants gets more
approval than aspects more to the system itself such as adaptation of the programme or promotion
of young researchers. A single answer under “other” talks equally about “That they can gain insight
into the problems and difficulties the participants deal with” which also refers to a better under-
standing but addresses the responsible leading people of the programmes .and need more time to
develop confidence in the system, which is still new to them, and to express themselves in an openly
critical manner.
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If attendees participate responsibly in the programme (participation in arranging the programme and decision making) the
university and the coordinators of the programme ...
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Figure 6: Benefits for the institutions/universities when participants cooperate responsibly in the programmes

Summary of benefits

The items on the gain of participation have been derived from both, the objectives of the pro-
grammes and the rationale for co-determination of participants in (course) development and re-
search. The items were enriched by aspects that came to the attention of the members of the
R/EQUAL team through informal conversations and observations in everyday course life. The over-
all balance from the two perspectives of the benefits when the idea of participation is applied, both
for the participants and for the institution, is quite encouraging. The participants are positive about
their own gains as well as those they see for the institution. Their agreement lies more strongly in
those moments — if one wants to set a gradation at all in view of the close proximity of the mean
values — that correspond with their reasons for participating in such a programme, which is to pro-
gress and learn about the context they are in. For the group of participants, for example, they see
the benefit of gaining more knowledge about the school system, better language learning or learn-
ing in general through the participation opportunity. Also the aspect of social affiliation receives a
similarly positive vote.

For the institution aspects such as the gain in competence on the part of the lecturers as a benefit,
among other things on intercultural perspectives, are given priority, while aspects such as the in-
crease in the workload or external advertising receive somewhat less approval. Overall, however,
those aspects that do not originally correspond to the concept of a participatory approach, but were
discovered and included by the partner members, also meet with approval.

Last but not least, the findings show that — measured against the average — no area is rejected by
the respondents for which an opportunity for gain was theoretically seen.
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5.2.3 Barriers to participation

Assessment of possible complications

The participants were also asked which areas they thought hindered or could hinder their participa-
tion. The following aspects were available for evaluation:

= Language barriers in German

* Language barriers in English

= Little knowledge of the university system

= Time pressure in relation to studies

= Time pressure in relation to exams

= Time pressure in relation to family and jobs

* Legal requirements
In slight contrast to the previous overarching findings, the weighting of individual aspects in the
ranking differs somewhat more strongly, as figure 7 shows. Language barriers and moments of
time pressure in relation to the different requirements are rated more clearly as obstacles than
knowledge of the system or lack of language skills in English. The latter are not necessary in the
programmes, but are a requirement especially in the international RZEQUAL project context. The
higher standard deviations indicate a heterogeneous picture of opinions.

Barriers that complicate participation inthe programme are ...
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Figure 7: Barriers to participate in activities responsibly in the programmes
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One of the few differences of statistically significant relevance are gender related. Two results, dif-
ferentiated for men and women (diverse was not ticked) are both related to time pressure and fam-
ily responsibilities. It is more women who confirm the item ‘time pressure in relation to family and
job" (t=2,099; p=0.041; d=0.47), as figure 8 shows.

Comparison: female & male
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Figure 8: Gender comparison: time pressure in relation to family and job as a barrier for co-determination in

the programmes

And there are less women who “would prefer to take a responsible part...” in the programme after
they have finished it (t=3,062; p=0.003; d=0.631), as figure 9 shows.

I would prefer to take a responsible part (planning, decision
making, development)in the programme after have finished
the programme.
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Figure 9: Gender comparison: taking over responsibilities in the programme after having finished it

We interpret from those two aspects that the pressure to cope with all the responsibilities in daily

life concern women more than men.
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Opinions on reasons that might hinder participation

Respondents were asked via an open-ended response format what the reasons might be that par-
ticipants do/did not want to participate in the planning, implementation or evaluation of the pro-
gramme. For this purpose, some answers were given again, repeating the items. Language barriers,
multiple family responsibilities and the need to earn money on the side were mentioned several
times. One answer pictures that well:

"People's goals in life could make them only focus/concentrate on fulfilling the tasks to success-

fully finish the programme.”
In addition, a lack of knowledge of the system was mentioned, as well as the pressure to success-
fully complete studies and examinations. This also indicates a certain focus on completing the pro-

gramme.

The following reasons have been named as moments that hinder participation. They can be read as
a supplement in the categories: (1) limited general or professional competences, (2) unclear partic-
ipation option, (3) lack of interest or trust in processes, (4) external barriers regarding space, time,
equipment.

The limited general or professional competences that some participants see for them or for others
not to take over tasks refer to language barriers, to content knowledge as much as to scientific
skills.

“Because they are not able to explain everything well. Because they are not able to explain eve-
rything.”

“They do not feel suited to evaluate scientific work. They do not feel suited to evaluate scientific
work."

Also, sometimes the option to participate is not known or unclear or the ways one could participate

are unclear. Sometimes participants should be invited directly to join the work.

“The lecturers did not give the chance to participate. The lecturers did not give the chance to
participate. Students do not know that they themselves have the opportunity to influent.”

“You do not dare to take the initiative.”

Sometimes this meets a lack of security or a lack of interest with the participants themselves.

“Most of the participants come from dictatorships and are afraid of the negative consequences
that could follow evaluation/criticism.”

Last external barriers regarding well-being (being sick), a long distance from home and university,
the lack of time and poor equipment have been named by the respondents. Sometimes the jobs and
the course hours don't fit.

“It can be illness or job or departure, etc.”

“Not having the needed device/ having a bad working device.”
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Summary of difficulties

The most frequently mentioned barriers concern the yet limited language skills in the official lan-
guages of the respective countries of the programmes and the double or triple burden of family
obligations, studies and the need to earn money. It is occasionally said that participants consciously
set priorities here.

In addition, limited knowledge of the system still quite new to the participants sometimes hinders
interest or confidence in wanting to participate and making decisions, and there is also concerns in
some cases of not being sufficiently competent for the various tasks. In addition, external circum-
stances are mentioned that make participation more difficult. Be it the lack of equipment, especially
when processes have to take place online, or that participants live far away from the university or
that their own course times overlap with the joint activities. Last but not least, some (former) par-
ticipants consider the fact that some immigrated or refugee teachers need to develop confidencein
the yet unknown university system and the option to participate, which might be new to them. Es-
pecially it is pointed out that some have experienced dictatorial regimes before their forced migra-
tion and therefore, they are not familiar to express themselves in an openly critical manner or claim
options to participate. However, even though the experience of living in a country with a dictatorial
regime can of course play an important role in individual biographies, this should not be overesti-
mated in general. Apart from that, it can indeed be a new experience for many people to participate
in the design of a programme in such an active and equality-oriented way and to express criticism
openly. It needs to be carefully considered within programmes that it often takes some time to get
used to this role of strong co-determination, especially when moving between different political or
educational systems in general.

5.2.4 Participants' perspectives regarding communication and language use

Following on from the assessments of opportunities and limitations as well as gains via a partici-
patory approach, the participants were also asked for two development perspectives via the open
response format. One question concerned general aspects of communication, the other the use of
language(s) in the programmes.

When asked how communication in the programme could be improved so that participants could
participate more in the planning, implementation and evaluation, the following picture emerges. In
addition to a few positive evaluations of the overall way of communicating, there are a variety of
suggestions. However, it is not clear whether the idea of participation was always considered
strictly, as some suggestions rather address general aspects of structures and methodological ar-
rangements of the programmes that could be improved. Furthermore, ideas on the specific use of
language were already introduced here, as they were also called out again in the later question.

First of all, the recommendations that could specifically improve the possibility of participation
should be addressed. Language use is addressed several times and two aspects arise from this: (1)
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multilingualism/translanguaging as a universal principle, but also (2) speaking in a common lan-
guage in group processes, the official language of the country of the respective programme or Eng-
lish, so that everyone can communicate.

“If teachers in ULV can influence students to always communicate in either Swedish or perhaps

English, even when teachers are not present, education and community in the classes would be

much better.”
Directly related to increasing participation is the idea of clearly highlighting the opportunities of par-
ticipatory engagement at the beginning. One respondent suggests an explicit introduction on how
to actin a participatory approach.

“I think it may work that you add a short course (like 1-2 months) about how important democ-

racy is in society and constantly compare with other countries outside the EU and how it works

there so that participation knows that you understand how society in his / her country works.

And then the participant can start thinking again about their role in the education.”
This is followed by a suggestion to challenge the professional competence of the lecturers, and here
the answers open up to general revision ideas for the courses. They are not designed to be pro-
gramme-specific, but are used — although they do not actually answer the question — to illustrate
communicative needs. Individual references are made to more information about the two system
contexts of interest, programme and school. The suggestions for concrete changes in the courses
include — this is more in line with the participatory approach — joint advance planning, but also indi-
vidual ideas for more group work and methodical procedures up to the wish for direct contact, a
wish that also arises from the conditions in the Corona pandemic.

“By highlighting some unclear points that are in the course description or in assessment matri-

ces, or even to assess the course (students get a course assessment of each course you partic-
ipate in).”

"You prepare first before the gathering, participate in classrooms (contexts), rehearse after the
gathering, then can influence the education.”

In addition, the possibility of consultation is highlighted and, the desire for more networking be-
tween the participants and also with those responsible for the programme was mentioned. Last but
not least, there is a demand for a certain type of lecturers. More practical relevance and less com-
pulsory academic studies do not seem to be directly connected to increasing participation, still they
were mentioned at this point.

“Multiple reconciliations via digital meetings.”

“With constant and regular contact, direct communication about it, forums etc., to meet physi-
cally with teachers and other students.”

“It must have knowledgeable senior lecturers to be able to teach teachers and be fair in assess-
ment especially group work.”

The participants were also asked how the use of the languages in the programmes could be im-
proved so that more participation in planning, implementation and evaluation is possible. Certain
duplications of the language-related answers to the previous question can be seen. Multilingualism
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is also a central suggestion here, as well as interpreting in relation to the English language; this
language range is also recommended for the written material on the programmes.

“With language support and various programmes in which constant contact and communication
is made possible.”

“An English interpreter could be hired.”

“The main ideas of the programme should be translated into many other languages.”
Language-sensitive teaching is suggested, basic recognition and a lot of dialogical steps in the
methodological area as well as fair consideration of language restrictions in grades, but some also
recommend a higher language entry level, i.e. more language skills before the start of the pro-

gramme.

“Taking language sensitivity into account.”

“Participation in the course should require a c1 Niveau. More time in the German course before
the programme.”

“With language support and various programmes in which constant contact and communication
is made possible.”

Reference is made several times to the connection between language practice and internships, as
well as language support, encouragement and a lot of speaking within the programmes.

“School Practice/Internships”

“Language should be practiced in certain situations.”
“Atmosphere in the classroom that welcomes students, perhaps.”
“Explaining the advantages and disadvantages.”

“To start from the most abstract in the teaching to the concrete. | myself benefit from the con-
crete activities we had during our seminars in my own lessons.”

“Develop the course language introduction on ULV."

“More seminar on grammar and grammar lecture does not work so well for us. A large group it
was and not everyone can communicate with teachers.”

“Grammar, which is the most important part, especially when it comes to writing and speaking.”

“My idea is as follows: Those who have a foreign teaching degree should be informed already
when they go to SFI (Swedish for immigrants) that they have the ULV opportunity to become a
teacher in Sweden. | think many people want to continue working as teachers because it is the
world's best job, | think. But what makes them frustrated is the language, especially when they
have passed the age of 40. When they decide to continue working as a teacher, they can read
basic Swedish in a different way, which is a lot of orientation towards pedagogy. So, for example,
to have at least one day at school where they get acquainted with the school system as well as
with pedagogical concepts already when they are studying SAS®. And they will continue like that
until they are done with SVA3“ Then it will be much easier for them to start ULV and study dif-
ferent theories, | think.”

3 Swedish as a second language.
4 Swedish as a second language, course 3.
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Finally digital technology is introduced as a difficulty but again a welcoming culture overall named
as a helpful requirement.

“Nowadays e-learning is very relevant and useful. However, there is a big disadvantage. In lan-

guage learning it is sometimes not so easy to handle the technology well. E-learning is very im-

portant and useful nowadays. But there is still one big disadvantage: Learning a new language it
is often not easy to handle technology.”

Summary of the development perspectives on communication and language use

When asked about the possibilities of how communication as a whole would have to be shaped so
that more people can be encouraged to participate in the regional programmes, it first becomes
apparent that many answers to these open-ended questions do not precisely address the idea of
participation, but rather express general wishes for communication and language use in the context
of the bridge programmes. If one bundles together those that clearly indicate that they refer to a
broader possibility of participation, the following perspectives emerge:

The facilitation of language use is named as significant, fundamental and also for better participa-
tion. From the numerous statements, the desire for the possibility to use one's own mother tongue
becomes apparent and support through interpreters is suggested. Another situation thatis certainly
helpful for the overall programmes as well as for this participatory approach is the suggestion to
introduce the idea of this participation and the concrete possibilities more clearly at the beginning.
In addition, better knowledge of the system is a suggestion. The wish for more consultation could
be understood to mean greater involvement. Less clearly assignable are wishes for greater qualifi-
cation reducing or the more precise explanations of the procedures in the courses. Although relief
is mentioned here in connection with the courses, it could indicate a desire for relief that at the same
time makes it possible to be more involved.

Further ideas on concrete language use, such as teaching in a language-sensitive manner and
providing appropriate material, promoting language or claiming a higher entry level, seem to refer
more generally to the courses offered. Interestingly, in this context, the problem is also raised that
technology can not only be helpful but also a hindrance if participants do not have the necessary
equipment or are not proficient in using the tools.

5.2.5 Exchange interests of the participants

During the informal conversations, feedback on the school practice experience and in the first study
step of the group interviews, it became apparent that some participants very much appreciate the
exchanges with others. Therefore, the respondents were asked with which groups they would po-
tentially have a more intensive exchange. Eight different contact groups from the field of universi-
ties and schools were offered. aspects to choose from.

= Other participants in the programme
= Those responsible for the programme
= Teachers of the programme
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= Other lecturers at the university

= Students at the university

= Teachers from placement schools

= Mentors

» Headmasters of internship school

= Again, the aspect “others” was also made possible, but no one used it.

Overall, the approval ratings are moderately positive with regard to more exchange. In the ranking
of the groups with which the participants most wanted to have more contact or any contact at all
corresponds to the circles around them, first the other participants and lecturers, and then the pro-
gramme leaders and also the mentors, where school practice participation is part of the programme.
Consent decreases slightly in relation to other members at the university, students or lecturers, or
there is also a more hesitant interest in exchange towards the school administrators of the intern-
ship schools.
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Summary of the exchange interests

Similar to previous questions about communication and language use, the participants indicate a
moderately positive interest in engaging with different groups either get in contact at all, if they
have not yet done so, or in a more intense contact. There is hardly any gradation in the order of their
priorities. In first place is the desire for more exchange with the teachers, the other participants and
those responsible for the programmes; the mentors also belong to this prioritized group (there are
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no programmes with no contacts with mentors since not all programmes include phases of intern-
ship). Further activities like getting in contact with members of the university or into other levels of
the school context, such as the principals/school administration, are of comparatively lower inter-
est.

5.3. Results on the participants' perspective on participation opportunities in
the R/EQUAL project

The last part of the survey referred to assessments of participation experiences in the international
project R/EQUAL. First, the participants had to indicate whether they were familiar with the project.
39 participants answered yes and 95 of the participants were not familiar with the project.

Only those participants who knew about the project were further questioned. Firstly, whether they
have participated in the activities of the R/EQUAL project. 19 of the participants voted “yes” and 20

7] "

no.

5.3.1 Interest in participation opportunities in the RZEQUAL project

The 39 participants were then asked to choose out of seven possibilities for completing the intro-
ductory sentence: “I would have liked to have had the opportunity to participate in the R/EQUAL
projectin...”:

= Working sessions with the RZEQUAL team of my university

= Working sessions with the whole R/EQUAL team at another university

= Presenting the results of the project at scientific conferences

= Presenting the results of the project at stakeholder meetings

= Contributing to the production of information material about the R/EQUAL project and its
results.

» Thejoint production of academic papers on migration and teacher education

» Research activities for RZEQUAL (data collection, data analysis etc.).

The interest in the opportunities to participate in the international R/EQUAL project is lower com-
pared to the interest in participating in the respective programme. The highest approval is given to
working sessions with the R/EQUAL team of one's own location, which ultimately again refers to
parts of one's own programme team. Further, there is a higher interest to present outcomes of
R/EQUAL in meetings with stakeholders than in scientific meetings, as figure 11 below shows.
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Figure 11: Areas of interest for (more) participation in RZEQUAL

5.3.2 Time investment

Furthermore, the 39 participants who know the RZEQUAL project at all were asked how many hours
they could investin the RZEQUAL project for participation. The capacities here are significantly lower
than for the individual programmes (see above).

Number of hours for participation
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Figure 12: Number of hours that respondents could invest/could have invested for participation in the re-

spective programme
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Ideas for motivating participation in the R/EQUAL project

Finally, the group of participants who know about the R/EQUAL project was asked in an open for-
mulated question: “How could we achieve that more participants of the programme participate in
the international R/EQUAL project (events, meetings, tasks etc.)?”

According to the respondents, increasing participation opportunities would be promoted through
intensive information and constant contact with the RZEQUAL team. (Here, it is not clear whether it
is referred more to the local programme team or to the whole international team. So also in this
section, the difficulty was that it was not always obvious from the answers whether the ideas to
increase participation were aimed at the RZEQUAL project or rather at the respective programme).

“Explaining the project so intensively and constantly Constantly and intensively explaining the
project. always keeping in touch with the REQUAL team constantly.”

It was further suggested to invest widely in advertising.

"Through social media (Facebook, Instagram......), postings in the newspaper.”
Participation could also be improved if the interests of the participants were more clearly affected.
Finally, organisational simplifications including language support are suggested.

"Online meetings could be helpful. Online meetings could be helpful.”

“It is important for participants to have interpreters at events Participants need to have inter-

preters at events.”

Summary of the participation interests in the RZEQUAL project

Only about one third of the respondents who filled in the questionnaire identified themselves as
people who already know the international project RZEQUAL. The interests of these 39 people are
more focussed on the cooperation with the regional RZEQUAL team and on tasks for which they
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have the competences as teachers (presenting or creating material), while research-related partic-
ipation or cooperation in the entire international context find less approval. Motivating more people
to participate in this way would require a very clear introduction to the project contexts and would
help to facilitate participation organisationally. This can be achieved via virtual channels, but it can
also refer to support in language use. In addition, constant contact and also addressing are helpful
means. Last but not least, the workin the project must also address the interests of the participants.
Half of the 39 people see only a small amount of time that they could invest, about a few hours a

week.
5.4. Summary of the online survey

Drawing on the findings from the qualitative study, a quantitative questionnaire study was devel-
oped in order to examine whether the perspectives of the qualitative group interviews can be quan-
titatively confirmed by a significantly larger group of participants from all (re-)qualification pro-
grammes. The survey allowed to find out in which parts and activities of the programmes the par-
ticipants have the highest interest in co-determination. Furthermore, the survey served to provide
insight about what might hinder their participation or what preconditions have to be considered if
one wants to pursue the participatory approach.

As the questionnaire was available in three languages, it was initially assumed that all participants
would be able to cope with the questionnaire linguistically. However, some of the answers to the
open-ended questions suggested that participation was understood in a very broad sense (from
participation in the way of taking part to co-determination) and that specific connotations of par-
ticipation were created by the translation. The open answers also revealed that the participants did
not always respond narrowly to the question of participation, but rather that their thoughts were
generally directed towards the course events and feedback on them or suggestions for them. How-
ever, taking this into account, the following overall conclusion can be drawn.

The overall approval of opportunities for participation can be classified as quite high; there are no
fields of work or tasks in which the participants in the programmes generally do not want to partic-
ipate. However, they tend to prioritise tasks that are closer to the specific course activity, while
tasks that involve engagement in a broader university or international programme context are, in
comparison, of smaller interest. The participants perceive the benefit of (potential) participation for
themselves in a better understanding of both the school system and issues related to student learn-
ing and language learning, but also in a certain degree of social inclusion. Furthermore, the partici-
pants see the benefit of the participatory approach for the programme providers or the higher ed-
ucation institutions primarily in the broadening of the participants' perspectives, but less in re-
searching or structure-building moments. The interest in exchange thus also relates more the indi-
vidual learning group and its course situation than to the area of other groups in the university or
school. In order to further encourage participation, they suggest reducing language barriers, which
they consider to be among the strongest obstacles, through multilingualism and translation sup-
port.
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Itis evident that more differentiated introductions to the idea of participation and the tasks associ-
ated with it, as well as an understanding of the system, are needed in order to be able to clearly
comprehend the approach and counter possible fears in the process of negotiating in an unknown
system. Some participants experience involvement in moments when they are able to work in group
forms in the courses, when they can give feedback in individual consultations or in a group situation.
The tasks they would like to be more involved in are those that have to do with counselling (new
participants) or concept development and concept contributions that are close to what they can
grasp from the daily course offerings. It is an average interest in comprehensive research tasks or
larger system-related steps. Overall, the willingness to participate in relation to the respective
course programme and the regional team appears to be greater than in the international project
R/EQUAL. This finding is well understandable since the programmes are their everyday context,
they are taking part in to find their way back into the school system of the respective country of
residence. In comparison a European cooperation is interesting and can be inspiring, nevertheless it
is a rather abstract construct based on much less contact in comparison to the respective partner
programme.

One of the biggest hurdles overall is the triple burden of family, studies and the need to earn money.
In some cases, barriers also concern spatial distance or a lack of digital equipment.

6. Summary of the results of the mixed-method-design study and discussion

The starting point of the study was one of the core elements of the RZEQUAL project: participants
of the programmes participate in their research development and representation while they are
taking part in the courses. In order to capture the experience on participation and to be able to pro-
vide insights that can be helpful information for orientation in other programmes that pursue a sim-
ilar interest, two strands of data have been carried out. First, group interviews were run to identify
aspects that are supporting or hindering if one wants to realise participation options in a requalifi-
cation programme. Second, an online-questionnaire was brought out to a large group of participants
and former participants (alumni) of the programmes in Cologne, Stockholm, Vienna and Weingarten.
They were asked to give feedback onitems and contribute to further ideas in answers to open ques-
tions via the online-questionnaire.

In the analysis of the qualitative data of the study, it became evident that a central prerequisite for
making participation in the sense of co-determination work is to give information and to communi-
cate about structures of the programmes. This includes terms of arranging regular exchanges about
perspectives and offer insights into the complex structure of such programmes embedded ina com-
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plex cooperation system with schools and school administrations. Finding one's role in a new sys-
tem is a general challenge and requires time. In order for participants to feel confident to actively
contribute, it is necessary to offer orientation about structures as early as possible.

Furthermore, the participants regard networking with others as an important prerequisite that also
benefits them when participating in the programmes. Possibly due to their own experiences of get-
ting to know about the respective programme through help from other people and of hardly know-
ing their way around the university system in the country of residence at the beginning, advising
new participants is one of the main tasks many would like to be involved in.

Another additional condition for participation is language sensitivity as a basic principle and multiple
language support. Overall, it is important to offer various opportunities for participation which allow
all participants access, especially regarding languages spoken by the participants. These precondi-
tions for pathways of implementing participation are based on the analysis for the group interviews
and were confirmed by the findings in the online-questionnaire survey.

In addition to the findings in the group interview and corresponding data in the online-question-
naire, the analysis of the quantitative data showed that a participatory programme should recognise
that a participatory approach does not only offer opportunities and that not everybody wants to join
in straight away, but that participation also indicates an investment of resources and working time.
The high workload caused by a threefold obligation with studies, family obligations and the need to
earn money are recognised as hindering participation. A majority agrees that the workload is not
only an obstacle to participation within the programmes. Structural hurdles are not named in the
same amount, but result indirectly from the fact that there is also mentioned a need for better in-
formation about the possibilities to participate and the specific participatory approach. This must
be taken into account in the programme design and cannot simply be expected on top. One possi-
bility of participatory research is the financial reward for participation, as used at some points in
some programmes and R/EQUAL. Therefore, participatory engagement needs to be seen as an in-
tegral part of the work done in and for the programme and must be counted as workload.

The overall conclusion is that many participants welcome the option of having a say and could the-
oretically imagine many fields of activity in which they would be involved in (re-)thinking and devel-
oping the programmes. Although a hierarchical level is not permissible against the background of
the data, at least the slight gradation within the order signals greater approval for those areas of
responsibility that are more closely related to the programme activities and in which one's own in-
terests and needs then also leave traces that benefit oneself (for example, participation in the con-
ceptual framework). The benefit in participation opportunities expressed by many participants is
related to their own further professional learning in terms of language or knowledge of the system.
That their participation also has a benefit for their private situation is less assumed. The gain of the
participatory approach for the university is seen mainly in an increase in competence in the field of
intercultural reflection regarding the school system and teaching situations, while the potential ad-
ditional employees or the promotion of future professionals was less mentioned.
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7. Overall recommendations for (further) development of projects

In the course of the study, five pathways to support participation emerged. The three pathways,
Information and communication, networkingand language sensitivity and inclusion of multilingual-
/sm, became especially apparent in the qualitative study. The quantitative study, in addition, high-
lighted the need for participation to be an integral part of the programmes in respect to the work
emerging from participatory engagement as well as the personal relevance of the content strength-

ening participative effort. Especially, when the five pathways are interrelated, promising support

structure for participatory programmes can be developed. For example, strong networks among

participants can spread important information precisely in different languages if there is enough

time during the programmes provided for this purpose. The following figure 14 points out the inter-

dependence of the five pathways.

Information and
Communication

Personal

Networkin
Relevance &

Language
Sensitivity and
Multilingualism

Integral Part of
the Workload

Figure 14: Five pathways to support participation
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In the following, recommendations for programmes for (recently) immigrated and refugee teachers
provide particularly good preconditions for participation when they are connected and interplay with
each other:

Information and Communication

It turned out to be crucial to make information accessible and establish communication structures
from the start. As some participants suggested during the online-survey, it is important to clearly
highlight the opportunities and benefits of participation from the beginning of the programmes.
Here, also the alumni of the programmes can take on an important role, as they have already expe-
rienced the advantages of participation, especially with regard to the aspired employment as teach-
ers in schools and can pass their experiences on to the incoming participants.

Networking

Following from the above, it seems to be helpful to strengthen the networking between current
participants and alumni in addition to a general networking between participants among them-
selves as well as with different professionals and stakeholders in their field of occupation. The par-
ticipants described in the qualitative study, that they were sometimes unsure about their own role
in the programme, especially at the beginning. Among other things, this inhibits their confidence to
speak openly and critically about different aspects of the programme and to develop an open and
confident communication in the programme. In this context, the alumni's willingness to share their
experience with new or future participants in the programmes, which was particularly evidentin the
qualitative study (figure 10), may be important.

Language sensitivity and inclusion of multilingualism

In order to establish a confident role and position within the programmes, it is further important for
the participants to be able to express themselves as often as possible in the language(s) of their
choice. In general, it is important to take the multilingual setting into account and develop language
sensitive structures. The group interviews that were carried out multilingually showed, for example,
that some participants were much more precise and thus more confident in their suggestions for
improvement or criticism of the programmes when they were able to formulate these in their first
language.

Participation related to personal relevance and the individual learning process

It is important to strengthen the opportunity for participants to influence the structures that affect
their personal learning paths. The large difference between the high willingness to invest time for
participation in the programmes versus the time that would be invested for R/EQUAL (see figure
13) indicates that they focus more on content and structures within their immediate environment.
Here, the participants want to be involved as already fully trained and competent teachers who
know well in which contexts participation is helpful for them and their further development as

teachers and it is important to create an atmosphere where they feel recognized as such. When it
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comes to the selection of content in seminars, for example, the participants seek to exchange views
on school-related topics with the lecturers on an equal level (see |04) in order to discuss similarities
and differences between the school systems and thus learn more about the underlying structures.

Participation as an integral part of the workload

Finally, an important pathway to participation that became particularly apparent in the qualitative
study, is to implement participation as an integral part of the programmes. The big difference in the
amount of time that could be spent for participation within the programmes compared to R/EQUAL
(figure 13) seems to indicate that there is a higher commitment to addressing concerns that affect
the direct working environment. There is a great interest in investing time for taking part in design-
ing different aspects of the programmes, which is, however, restricted by private and professional
time constraints. Therefore, enough time should be provided in the programme itself for participa-
tion and networking activities. The aim to implement participation within the programmes is not
just about co-determination. At the same time, important resources are also built up that the par-
ticipants can draw on in their further professional careers. They can build and shape networks ac-
cording to individual subject, school form, languages and thus gain a higher degree of autonomy and
self-determination in forming their individual teacher profile, which further enables them to be ac-
tively involved in an increasingly changing society.

Concluding remarks on the use of the stage model of participation

The stage model is initially considered an orientation aid for joint reflection on the structures of the
programmes and the opportunities for participation that exist here. It can first help to become aware
of the term and concepts of participation and perhaps also to uncover forms of only seemingly par-
ticipation, in which participants take part but have no real power of co-determination. In all inter-
views, the discussion and understanding of the stage model took a lot of time, but this led to ques-
tioning structures of the programme more deeply.

However, it should also be pointed out that the stage model should not be read in the sense that a
programme in which all parts are at a high stage are always better in all respects. In the studies and
discussions with the participants, it became clear that there are many areas that should be the re-
sponsibility of the programme leaders themselves in order to give the participants orientation
and/or a sense of security and to reduce their workload. Based on the stage model, it should be
negotiated together with the participants in which fields which level of participation is requested.

However, the stage model can also help to gradually improve participation. Many forms of partici-
pation also require certain knowledge and skills. For example, participation in accompanying re-
search requires knowledge of research methods, which may have to be acquired by some of the
participants first. Here, the next level of participation can be aimed at, and together it can be dis-
cussed which support or learning units would be necessary to reach it. In this respect, the stage
model can also be integrated into the general workload and the seminars of the programmes, be-
cause methods and concepts to enable as much participation as possible are also significant for the
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work as a teacher, in order to be able to co-determine in the organisation of the respective school
or also in educational policy processes.

Thus, the stage model is a variable instrument for reflection, for the design of lessons and for the
organisation of programmes, but it must always be used in a context-sensitive way and itself in
close consultation with the participants. The recommendations listed are based on the data col-
lected and the evaluations by the partner programs involved. As stated at the beginning, the part-
ners had different levels of experience working with the participatory approach. Overall, the ap-
proach has contributed to (critical) reflection processes in the programmes and thus strengthened
the examination of the existing power relations in which requalification programmes for (recently)
immigrated and refugee teachers are embedded.

8. References

Aden, S., Schmitt, C., Ucan, Y., Wagner, C., Wienforth, J. (2019). Partizipative Fluchtmigrationsfor-
schung. Eine Suchbewegung. In: Zeitschrift fir Flucht- und Flichtlingsforschung 3(2), 302-319.

Bergmann, M., Theiler, L., Heyen, D. A., Kampffmeyer, N., Monte, M. (2018/. Partizipationsprozesse,
partizipative Forschungsmethoden und Methoden der Wissensintegration Auswertung einer
Befragung der Projekte der BMBF-FordermalRnahme ,Umwelt- und gesellschaftsvertragliche
Transformation des Energiesystems” (2013-2017). ISOE — Institut fir sozial-okologische For-
schung, Frankfurt am Main; Oko-Institut e.\V/., Berlin.

Blandow, J., Gintzel, U., Hansbauer, P. (1999). Partizipation als Qualitatsmerkmal in der Heimerzie-
hung: eine Diskussionsgrundlage. Minster: Votum.

Bodstrom, H., Kack, A, Linng, T., Malm, S., Obeid, K., Arshinak, M., Terhart, H., Frantik, P., Krieg, S.,
Bakkar, A., Proyer, M., Kieffer, N., Pellech, C., Obermayr, T., Stanisic, J., Shahoud, S., Tahlawi, D.,
Dershewi, Y., Atay, A, Buchung, L., Alloush, Z., Touro, S., Kansteiner, K., Dam, E., Klepser, R.
(2020). 102 - Teaching and Learning in Multilingual Contexts in Programmes for Internationally
Trained Teachers in Europe. Open-access: https://blog.hf.uni-koeln.de/immigrated-and-refu-
gee-teachers-requal/manual/

Brydon-Miller, M. (1997). Participatory Action Research: Psychology and Social Change. In: Journal
of Social Issues 53(4), 657-666.

Brydon-Miller, M., Maguire, P. (2009). Participatory Action Research: Contributions to the Develop-
ment of Practitioner Inquiry in Education. In: Education Action Research 17(1), 79-93.

Castro Varela, M. (2015). Postkoloniale Theorie. Eine kritische Einfiihrung. Bielefeld: Transcript.

55


https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/manual/
https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/manual/

r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Evaluation

Ellis, B. H., Kia-Keating, M., Yusuf, S. A, Lincoln, A., Nur, A. (2007). Ethical research in refugee com-
muni-ties and the use of community participatory methods. In: Transcultural psychiatry 44(3),
459-481.

Kuckartz, U. (2018). Qualitative Inhaltsanalyse. Methoden, Praxis, Computerunterstiitzung. Wein-
heim und Basel: Beltz Juventa.

Leung, M. W., Yen, I. H., Minkler, M. (2004). Community based participatory research: a promising
approach for increasing epidemiology's relevance in the 21st century. In: International Journal of
Epidemiology 33(3), 499-506.

Mecheril, P., Rose N. (2012). Qualitative Migrationsforschung — Standortbestimmungen zwischen
Politik, Reflexion und (Selbst-)Kritik. In: Ackermann, F., Ley T., Machold, C., Schrodter, M. (eds):
Qualitatives Forschen in der Erziehungswissenschaft. Wiesbaden: Springer VS, 115-134.

Oser, F., Biedermann, H. (2006). Partizipation - ein Begriff, der ein Meister der Verwirrung ist. In:
Quesel, C., Oser, F. (eds): Die Muhen der Freiheit: Probleme und Chancen der Partizipation von
Kindern und Jugendlichen. Zurich: Ruegger Verlag, 17-37.

Otten, M. (2019). Partizipative Forschung zur Teilhabe von gefliichteten Menschen mit Behinde-
rung. In: Klomann, V., Frieters-Reermann, V., Genenger-Stricker, M., Sylla, N. (eds): Forschung im
Kontext von Bildung und Migration. Wiesbaden: Springer VS, 181-194.

Proyer, M., Pellech, C,, Kremsner, G., Atay, A., Alloush, Z., Dershewi, Y., Shahoud, S., Tahlawi, D., Deif3,
H., Kieffer, N., Stanisi¢, J., Terhart, H., Frantik, P., Krieg, S., Elshof, A., Bakkar, A., Kansteiner, K.,
Klepser, R., Dam, E., Malm, S., Bodstrém, H., Obeid, K., Kack, A.(2019). 101 - Transnational Frame-
work. Comparative Analysis of the Administrative Frameworks on the (Re-)Qualification Situa-
tion of Internationally Trained Teachers in Austria, Germany and Sweden. Open-access:
https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/files/2019/09/Trans-
national-Framework _REQUAL-March-2019.pdf

Saraceni M. (2010). The Relocation of English. Language and Globalization. London: Palgrave Mac-
millan.

Schreier, M. (2014). Varianten qualitativer Inhaltsanalyse. Ein Wegweiser im Dickicht der Begriff-
lichkeiten. In: Forum Qualitative Sozialforschung 15(1), 1-27.

Schroder, R. (1995). Kinder reden mit! Beteiligung an Politik, Stadtplanung und -gestaltung. Wein-
heim: Beltz.

Terhart, H., Frantik, P., Bakkar, A., Krieg, S., Proyer, M., Kieffer, N., Pellech, C., Obermayr, T., Stanisc,
J., Shahoud, S., Tahlawi, D., Alloush, Z., Touro, S., Malm, S., Linné, T., Bodstrom, H., Kack, A., Ar-
shinak, M., Salman, S., Kansteiner, K., Klepser, R., Dam, E. (2020). |03 - Method Toolbox “Heter-
ogeneity in Schools and Higher Education in Europe”: Teaching and Learning Methods for Pro-
grammes for (Recently) Immigrated and Refugee Teachers in Higher Education. Open-access:
https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/toolbox-2/

56


https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/files/2019/09/Transnational-Framework_REQUAL-March-2019.pdf
https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/files/2019/09/Transnational-Framework_REQUAL-March-2019.pdf
https://blog.hf.uni-koeln.de/immigrated-and-refugee-teachers-requal/toolbox-2/

r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Evaluation

Von Unger, H. (2014). Partizipative Forschung. Einflihrung in die Forschungspraxis. Wiesbaden:
Springer VS.

Wright, M.T., von Unger, H., Block, M. (2010). Partizipation der Zielgruppe in der Gesundheitsfor-
schung und Pravention. In: Wright M.T. (eds): Partizipative Qualitatsentwicklung in der Gesund-
heitsforderung und Pravention. Bern: Verlag Hans Huber, 35-52.

9, List of Tables

Table 1: Overview over the categories

Table 2: Number of participants of the online survey with the response overall and by programme

10. List of Images

Image 1: Example of the scale in the English version of the questionnaire
Image 2: Insight into the English version of the questionnaire

Image 3: Insight into the German version of the questionnaire

Image 4: Insight into the Swedish version of the questionnaire

11. List of Figures

Figure 1: Stage model of participation (according to Wright, von Unger, Block, 2010)

Figure 2: Further opportunities for participation in different areas of the partner programmes
Figure 3: Number of hours of participation they could possibly spend/have spent in the programme
Figure 4: Interest in participation after having finished the programme

Figure 5: Benefits for the participants when cooperating responsibly in the programmes

Figure 6: Benefits for the institutions/universities when participants cooperate responsibly in the
programmes

Figure 7: Barriers to participate in activities responsibly in the programmes

Figure 8: Gender comparison: time pressure in relation to family and job as a barrier for co-deter-
mination in the programmes

57



r/equal — Requalification of (recently) immigrated and refugee teachers in Europe
Evaluation

Figure 9: Gender comparison: taking over responsibilities in the programme after having finished it
Figure 10: Overview of (more) exchange opportunities
Figure 11: Areas of interest for (more) participation in RZEQUAL

Figure 12: Number of hours that respondents could invest/could have invested for participation in
the respective programme

Figure 13: Comparison of number of hours that could be used for participation in the respective
programme and R/EQUAL

Figure 14: Five pathways to support participation

58



